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Introduction 

 
Curriculum development in the European Schools system has its explicit origin in the Council 
Recommendation of 22 May 2018 on key competences for lifelong learning (Text with EEA 
relevance. ST/9009/2018/INIT). 
In this sense, the history curriculum (grades 6 and 7) focuses on the knowledge, skills and 
abilities to be achieved by the end of the secondary cycle. In history, students are made to 
understand the relative nature of historical knowledge. Each period produces a history that 
reflects its concerns and at the same time enriches knowledge. History brings us closer to the 
past while fostering skills of critical distance. Pupils should be able to compare the diversity of 
responses that societies make to comparable situations, be they political, economic, social or 
cultural. This allows not judgements but comparisons between different cultures, different 
political systems, different national traditions. 
In their content, these programmes give an important place, in both S6 and S7, to the history 
of Europe from 1914 to the present day, a theme studied compulsorily by all pupils in the 
course and also a theme studied at the choice of 2 and 4 periods. Various cross-curricular 
projects are also included. By emphasising the experiences of people, by proposing social as 
well as political and economic approaches, and by giving due consideration to the various 
regions and states of Europe, this programme better highlights the complexity and diversity of 
the contemporary history of our continent. 
According to the curriculum policy in the European Schools, the updated history curriculum 
(years 6 and 7) includes general objectives, didactic principles, learning objectives, content 
and assessment and allows for the acquisition of the competences, proposed above, by 
students. The structure of the syllabus is extended by means of an annexed commentary: 
Written examination: generic matrix, example of a Baccalaureate test, specific matrix, guide 
for the scale and evaluation grid. Oral examination: guidelines for use, example of a 
Baccalaureate test, specific oral evaluation sheet. 
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1. General objectives of the European Schools 

The European Schools have the two objectives of providing formal education and of 
encouraging pupils’ personal development in a wider social and cultural context. Formal 
education involves the acquisition of competences – knowledge, skills and attitudes across a 
range of domains. Personal development takes place in a variety of spiritual, moral, social and 
cultural contexts. It involves an awareness of appropriate behaviour, an understanding of the 
environment in which pupils live, and a development of their individual identity.  

These two objectives are nurtured in the context of an enhanced awareness of the richness of 
European culture. Awareness and experience of a shared European life should lead pupils 
towards a greater respect for the traditions of each individual country and region in Europe, 
while developing and preserving their own national identities. 
The pupils of the European Schools are future citizens of Europe and the world. As such, they 
need a range of competences if they are to meet the challenges of a rapidly-changing world. 
In 2006 the European Council and European Parliament adopted a European Framework for 
Key Competences for Lifelong Learning. It identifies eight key competences which all 
individuals need for personal fulfilment and development, for active citizenship, for social 
inclusion and for employment: A revised version of the Key Competences Reference 
Framework for Lifelong Learning was adopted in 20181. 
 
1. Literacy competence 

2. Multilingual competence 

3. Mathematical competence and competence in science, technology and engineering 

4. Digital competence  

5. Personal, social and learning to learn competence 

6. Citizenship competence 

7. Entrepreneurship competence 

8. Cultural awareness and expression competence 
 
The European Schools’ syllabuses seek to develop all of these key competences in the pupils. 
 

2. Didactic Principles 

Integration, history communication skills, knowledge and understanding, application and 
interpretation and synthesis and evaluation are among the key principles of the current 
didactics of History education. They form the core of the discipline and the core learning 
outcomes. The communicative aspect is not only related to learning outcomes, but also affects 
the activation of pupils in the classroom. The following brief text will define these concepts in 
the context of the European Schools' curriculum. Integrated teaching, aimed at developing 
pupils' communicative competence, places considerable demands on History teachers in the 
practice of European Schools, where they encounter pupils with different personal and social 
predispositions. 

2.1 Integrated teaching learning 

The teaching of History contributes not only to the development of students' subject 
competence. It supports the development of other competences, such as digital competence, 
competence for cultural awareness and creative expression or competence for learning and 
social and personal development, including the development of the pupil's emotional side. This 
is the first starting point for integration within History. The second starting point is the long-
standing trend in didactics towards the internal integration of the subject components, which 
are history communication skills, knowledge and understanding, application and interpretation 
and synthesis and evaluation. 

 
1 https://eur-lex.europa.eu/legal-content/CS/TXT/PDF/?uri=CELEX:32018H0604(01)&from=EN. 

https://eur-lex.europa.eu/legal-content/CS/TXT/PDF/?uri=CELEX:32018H0604(01)&from=EN
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2.2 Active learning 

Closely related to the integrative principle is the principle of activation as a specific and 
effective support for pupils' learning. Mental activation plays out in several ways for 
adolescents. First, activation takes the form of direct involvement in deciding the direction of 
discussion, debate, or evaluation of history, literary and other speech, sources, phenomena, 
communications, etc. This requires that the student be accustomed to a certain structure of 
reasoning and analytical procedures, which he or she will then apply to his or her own 
reasoning, argumentation, and evaluation of the intentions of primary and secondary sources 
and their effect on himself or herself. The pupils should be able to involve in deciding the 
direction of discussion, debate or evaluation of historical facts. This requires the pupil to be 
accustomed to a certain structure of reasoning and analytical procedures, which he or she will 
then apply in his or her own reasoning, argumentation and evaluation of the intentions of the 
primary and secondary sources and their effect on himself or herself. 
Another form of activation in the teaching of History is directly related to the previous one. 
Pupils can be activated in learning by being able to evaluate or co-evaluate their own learning 
achievements: they understand them and can find clues to self-evaluation in their own 
language. to this end, as in the first cycle of the European schools, a representative portfolio 
of pupils' work is introduced at secondary level, where they can monitor their improvement or 
identify opportunities for improvement with peers or with the teacher. At secondary level, it is 
natural that this portfolio is more structured and has a self-assessment purpose. 
It is important that pupils' self-assessment and teachers' assessment of their work have a 
single, identical basis - in the European Schools History curriculum. It is equally important that 
both teacher and pupils have a good understanding of the objectives and can evaluate them 
in the same way. This allows the student to participate in the planning of his or her own learning 
and the development of integrated language proficiency, which is the primary goal of the 
subject. 

2.3 Individualisation 

The basic principles underpinning education in the subject of History are the application of an 
individual approach aimed at the development of the pupil's personality, the meaningfulness 
of learning and a safe partnership environment between teacher and pupil, respecting their 
specific roles. In teaching, the teacher ensures that time is used efficiently, encourages logical 
thought processes and applies thematic interconnectedness and cross-curricular relationships 
wherever possible. The teacher also strives to make explicit how concepts studied in past 
periods are relevant to understanding the present. In the final years of the secondary cycle, 
further development of the skills and knowledge to pass the written and oral Bac examinations 
should be addressed. 

2.4 General didactic objectives 

- to enable pupils to acquire learning strategies and motivate them for lifelong learning  
- to encourage pupils to think creatively, reason logically, and solve problems 
- to help pupils to recognise and develop their own abilities in accordance with realistic 
possibilities through self-assessment and self-reflection and to apply them, together with the 
knowledge and skills acquired, in making decisions about their own life, citizenship and 
career orientation  
- to develop pupils' ability to take responsibilities, to cooperate and respect others 
- lead pupils to be able to understand primary and secondary sources 
- to lead students to polymorphic, effective and open communication 
- lead pupils to interpret, analyse and synthetise the text independently 
- guide pupils to produce their own texts, to edit them neatly and present them in a 
comprehensible way (including digital technologies). 
- lead pupils to present their own opinions and to argue their ideas in support of their own 
opinions 
- provide feedback by assessing pupils' performance - what has been done well, what needs 
to be improved 
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2.5 Teaching Approaches for Year 6 & 7 

• Blended, hybrid learning 

• Collaborative learning 

• Concept map/ Conceptual Transfers/Meaningful learning 

• Creative thinking 

• Games-based learning 

• Holistic learning approach 

• Interactive teaching and learning 

• Learning to learn 

• Peer learning 

• Peer- and self-assessment 

• Projects 

• Cross-curricular approach 

• Participation in class discussion & activities 

• Oral presentations 

• E - learning (blogs, forums, wikis, other virtual learning environment tools, 
podcasts, webquests, interactive whiteboards, digital film-making etc) 

• Fieldwork 

• Group work 

• Role plays 

• Homework – written and oral 
 

The above list is not exhaustive and not in order of importance. 

 

3. Learning Objectives 

The cyclical nature of learning history, where knowledge, competences and skills are built and 
consolidated over the whole course, means it is essential that the skills below are covered 
throughout the syllabus, are introduced appropriately and depending on the context, are not 
treated in isolation, and are revisited during the course. 

• an understanding of history as a discipline, including the nature and diversity of its 
sources, methods and interpretations 

• an understanding of the present through critical reflection upon the past 

• an understanding of the impact of historical developments at national, European and 
global levels 

• an awareness of one’s own historical identity through the study of the historical 
experiences of different cultures 

• an ability to understand, express and discuss historical ideas and concepts in a foreign 
language (L2) 

• Language of schooling and integration of language objectives 
The teaching and learning of history in the European Schools takes place in a language 
of schooling (FR, EN and GR) which is not the mother tongue of the pupils. This implies 
to integrate disciplinary objectives and language objectives linked to the mastery of the 
language of the discipline as well as a particular attention to the language of the 
historical subject (vocabulary, concepts, connectors, time to write history and historical 
discourse genre2). 

 
2 See the European Centre for Modern Languages of the Council of Europe: Language in subject: 

https://www.ecml.at/ECML-Programme/Programme2016-2019/languageinsubjects/tabid/1854/language/en-

GB/Default.aspx 

 

https://www.ecml.at/ECML-Programme/Programme2016-2019/languageinsubjects/tabid/1854/language/en-GB/Default.aspx
https://www.ecml.at/ECML-Programme/Programme2016-2019/languageinsubjects/tabid/1854/language/en-GB/Default.aspx
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3.1 Knowledge and understanding 

Learning objectives include: 
Select relevant historical information in one or more documents. 
Understand a historical fact in context  
Demonstrate an understanding of historical processes: cause and effect; continuity and 
change, etc. 
Deploy accurate, relevant and detailed in-depth knowledge  
A student’s progress should be characterised by a maturing appreciation of the nature of 
human experience in a range of contexts. 

3.2 Application (of knowledge) and interpretation 

Learning objectives include: 
Identify similarities and differences between the sources 
Identify points of view and interpretations in the different sources 
Differentiate between fact and interpretation  
Deploying historical knowledge as evidence 
Select and classify arguments. 
Show awareness that events in the past have multiple explanations. 
Use different approaches to and interpretations of questions and historic events. 
A student’s progress should be characterised by increasing awareness and acknowledgment 
of historical opinions and interpretations. 

3.3 Synthesis and evaluation 

Learning objectives include: 
Know how to differentiate between primary and secondary sources; evaluation of source utility, 
the type of source: text, pictorial, statistics, etc.  
Recognise the subjective nature of historic sources 
Assess the value and limits of documents as sources of evidence about the past 
Synthesise evidence from both historical sources and background knowledge  
Evaluate the different approaches to and interpretations of historical issues and events 
A student’s progress should be characterised by increasing confidence and independence in 
locating and using a variety of historical sources. 

3.4 History communication skills 

Learning objectives include: 
Formulate questions and respond to them: make hypotheses and evaluate them 
Base oral and writing on ideas, analysis and pertinent arguments 
Present and write balanced, coherent and focused historical explanations taking into account 
multiple factors 
Produce analytical and evaluative answers about historical issues and events in depth. 
Suggest conclusions 
 
A student’s progress should be characterised by increasingly sophisticated and effective skills 
of oral and written communication 
By the end of year 6, students will have developed their skills and knowledge of European 
history up to 1945 and their knowledge of social, political, economic history based on European 
and global themes. 
 
By the end of year 7, students will have developed their skills and knowledge of European 
History post 1945 and their knowledge of social, political, economic history based on European 
and global themes. 
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3.5 Key Competences for lifelong learning 

 

Competences Level3 Approaches adopted / Examples / Comments 

Literacy competence  XXX Students develop their ability to identify, understand, express, create, and interpret concepts 
and opinions, using visual and digital materials in both oral and written form. 
They communicate and connect effectively with others in an appropriate and creative way.  
They are able to support their communication with historical evidence and argumentation. 
Students explore, interpret and present various media forms (pictures, video).  
They understand both how and why media messages are constructed and for what purposes. 
They examine how human groups interpret messages differently. 
Students use a variety of sources of information to search for and to verify facts and information 
from other sources. They can identify primary and secondary sources.  
They develop critical reading skills and capacity to evaluate the accuracy of the text and potential 
areas of bias. 
 

Multilingual 
competence 

XX Students can use several languages to research. 
Students find connections between their mother tongue and other languages.  
Students are encouraged to compare the way historical concepts, ideas and knowledge are 
expressed in multiple languages.   
Students often look up information in foreign language texts and work with dictionaries. 
 

Mathematical 
competence and 
competence in 
science, technology 
and engineering 

 

X Students can be confronted with scientific meanings. 
Students are often given the opportunity to solve real or model situations with the help of the 
acquired mathematical apparatus. 
Student use specialist texts, such as encyclopedias and texts focused on environmental topics. 
In the production of a historical model, students explain the workflow and justify the choice of 
materials used. 
 

Digital competence4 XX Students use digital devices and tools to search, select and evaluate the reliability of online 
content or sources.  
They produce original work with the help of this online content and with software and devices. 
They understand the concept of intellectual property and know how to credit sources. students 

 
3 Level of coverage: X = low ; XX = medium ; XXX = high. 
4 See European Schools Digital Competence Framework (2020-09-D-51) and the dedicated section on the Pedagogical Development Intranet (access for ES 
only). 

https://eursc.sharepoint.com/sites/PedagogicalDevelopment/Documents/Forms/AllItems.aspx?id=%2Fsites%2FPedagogicalDevelopment%2FDocuments%2FDigital%20education%2FDigital%20Competence%20Framework&p=true&ga=1
https://eursc.sharepoint.com/sites/PedagogicalDevelopment/SitePages/Digital-Competence-Framework.aspx
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display a variety of digital presentations to the class and will orally present their findings and 
justify their interpretation. 
 

Personal, social and 
learning to learn 
competence 5 

XX Students effectively manage time and information.  
They work with others in a constructive way and develop collaborative learning.  
They cope with relative complexity. As they develop their information research skills, they learn 
to learn.  
By constructively questioning historical statements, they learn to deal with conflict. 
Students develop a range of learning strategies (metacognition). 
Students use different means of communication in professional discussion, assertive 
communication and learn to overcome differences and prejudices. 
 

Citizenship 
competence 6 

XXX By participating to a rational debate, students learn to participate in civic and social life. 
Students learn the critical thinking and integrated problem-solving skills from local and national 
to the European. 
Through the study of history, students learn crucial concepts and knowledge about citizenship. 
 

Entrepreneurship 
competence 7 

X By promoting their own finding, students develop their ability to act upon ideas, and to transform 
them into values for others.  
They leverage creativity and critical thinking, as well as the ability to work collaboratively and 
cooperatively. 
Students use their prior knowledge, skills and attitudes during creative project teamwork. 
Students study historical examples of entrepreneurship and development/implementation of 
creative solutions to historical challenges. 
 

Cultural awareness 
and expression 
competence 

XXX By exploring European culture and history, students develop their understanding and respect 
for, how ideas and meaning are creatively expressed and communicated in different cultures 
and through a range of arts and other cultural forms. 
Through interaction with other students, they develop intercultural competence. 
Students are aware of the fact that history is written in specific cultural contexts, which differ 
from one country/period to another. 
 

 
5 See also LifeComp, The European Framework for Personal, Social and Learning to Learn Key Competence (2020). 
6 See the education resources of the Council of Europe: https://www.coe.int/en/web/compass/citizenship-and-participation. 
7 See also EntreComp: The Entrepreneurship Competence Framework (2016). 

https://publications.jrc.ec.europa.eu/repository/bitstream/JRC120911/lcreport_290620-online.pdf
https://www.coe.int/en/web/compass/citizenship-and-participation
https://publications.jrc.ec.europa.eu/repository/handle/JRC101581
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4. Content of History Teaching for Years 6 and 7 

4.1 S6 2 p Curriculum 

Teachers have 48 periods to complete the programme. 38 periods have been allocated for the core curriculum. One 
optional chapter will be covered with a time allocation of about 6-8 periods. 
 
 

S6  2 p level A. Colonisation and European imperialism from the end of the 19th century to 1945 (about 6 periods) 

Key questions 
Compulsory 
Content 

Learning objectives: by the 
end of the sub-section, 
students will be able to... 

Examples of implementation based on competences 

Suggested activities / skill(s) 

What were the causes of 
colonisation in the 19th 
century? 

Nationalism, 
imperialism, 
colonialism, racism 
Division of Africa, an 
example of a colonial 
crisis 

• Analyse the diversity of 
causes that led 
Europeans to develop 
their colonial empires 

• Describe the variety of 
political structures 
existing in Africa or Asia 
before the beginning of 
the second colonization 

• Explain the rivalries 
between great powers 
over the colonies 

Study of a colonial propaganda poster / Recognize the 
subjective nature of historical sources; evaluate the 
value and limitations of documents as sources of 
historical knowledge 

Compare the maps of colonial empires in 1850, 1900 
and 1920 / Identify, analyse and explain similarities and 
differences; demonstrate an understanding of historical 
processes: causes and consequences, changes and 
continuities 

Preparation by a group of students of a set of 
posters/video presenting a pre-colonial African or Asian 
society / Demonstrate relevant and in-depth knowledge 
of the past, working with digital and multimedia tools 

Comparison of newspaper articles about a colonial crisis 
(Moroccan crisis, Fashoda...) / Identify, analyse, and 
explain common points of view and differences; 
understand a historical fact in context; propose 
conclusions 

 

How did the colonised 
react to colonisation? 

An example of a war 
of resistance to 
colonial conquest, an 
example of a 

• Identify the different 
types of reactions to the 
colonial phenomenon 
 

Study the background of a nationalist leader and write a 
biography / Write in-depth, nuanced analyses of 
historical issues and events; Understand a historical 
fact in its context 
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S6  2 p level A. Colonisation and European imperialism from the end of the 19th century to 1945 (about 6 periods) 

Key questions 
Compulsory 
Content 

Learning objectives: by the 
end of the sub-section, 
students will be able to... 

Examples of implementation based on competences 

Suggested activities / skill(s) 

nationalist leader, an 
example of an 
independence 
movement, 
indigenous status 
 

S6  2 p level B. Europe transformed by the First World War (approximately 10 periods) 

Key questions 
Compulsory 
Content 

Learning objectives: by the 
end of the sub-section, 
students will be able to... 

Examples of implementation based on competences 

Suggested activities / skill(s) 

What were the origins of 
the First World War? 

Nationalism, alliance 
system, Triple 
Entente, Triple 
Alliance, arms race, 
the Sarajevo 
assassination (28 
June 1914) 
 

• Demonstrate a clear 
understanding of the 
short and long-term 
causes of the First 
World War. 

Make a mind map from a set of documents on the 
concept of nationalism and its consequences in Europe 
in 1914 / Select relevant information from one or more 
documents. Demonstrate an understanding of historical 
processes: causes and consequences, changes and 
continuities 

The Sarajevo assassination: causes and consequences 
of an event / Demonstrate an understanding of historical 
processes: causes and consequences, changes and 
continuities 

 

What were the 
characteristic features 
of the First World War? 

total war, fear, war 
economy, rationing, 
censorship, 
propaganda, trench 
warfare, new 
weapons (tanks, gas, 
planes, 
submarines...) 

• Specify and explain the 
key military aspects of 
the First World War 

• Explain the economic 
and social changes 
associated with the 
conflict 

Several documents on total war; expert group method 
and jigsaw classroom / Communicating constructively 
and collaborating as a team 

Group work on a set of documents that the pupils must 
select and analyse in order to make a short presentation 
on one of the three pillars of total war: mobilisation of 
people, economies and minds. The concept of "total war" 
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S6  2 p level B. Europe transformed by the First World War (approximately 10 periods) 

Key questions 
Compulsory 
Content 

Learning objectives: by the 
end of the sub-section, 
students will be able to... 

Examples of implementation based on competences 

Suggested activities / skill(s) 

 is then developed in plenary / Select relevant information 
from one or more documents 

 
1914-18 and women: write a suffragette's letter 
(argumentative work) / Base the writing on relevant 
ideas, analyses and arguments 

1914-18 and women: interdisciplinary activity with art: 
exhibition of photos/texts on women during the war and 
feminist struggles after the war / Understand a historical 
fact in its context 

 

What were the 
consequences of the 
First World War for 
Europe? 

The October 
Revolution, the 
Treaty of Brest-
Litovsk (1918), the 
Armistice (11 
November 1918), the 
Treaty of Versailles 
(1919), reparations, 
war debts, territorial 
changes 

• Explain the causes of 
the Russian Revolution 

• Explain why the peace 
treaties produced 
lasting dissatisfaction 
and resentment in 
Europe. 

Compare maps and extracts from the treaties: Europe 
before the war and after the treaties (pupils compare the 
two maps and relate them to the treaties) / Identify 
similarities and differences; demonstrate an 
understanding of historical processes (changes and 
continuity) 

Documentary file on the "stillborn peace" to be studied in 
groups: treaties and reactions to treaties / Recognise the 
subjective nature of historical sources; assess the value 
and limitations of documents as sources of historical 
knowledge 

A game on the objectives of different countries in the 
negotiations during the Treaties: pupils receive country 
cards and simulate negotiations / Select and classify 
arguments; understand a historical fact in its context 
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S6  2 p level C. Europe between the two world wars: dictatorship and democracy (approximately 12 periods) 

Key questions 
Compulsory 
Content 

Learning objectives: by the 
end of the sub-section, 
students will be able to... 

Examples of implementation based on competences 

Suggested activities / skill(s) 

Why and how was there 
a political crisis during 
the 1920s and 1930s in 
Europe? (Stalinism and 
Nazism will be studied 
in the following sub-
sections) 

Democracy, fascism, 
totalitarianism, 
authoritarian 
regimes, beginning 
of the economic 
crisis of the 1930s 
(1929), Weimar 
Republic, Mussolini, 
Franco, League of 
Nations 

• Identify and compare 
the different types of 
political regimes in 
Europe in 1920 and 
1939 

• Explain the rise of 
authoritarian regimes  

Each pupil identifies the fundamental principles of 
fascism on their own (extracts from Mussolini's 
declaration/writings); then compares and discusses 
them in groups with democratic principles / Select 
relevant information from one or more documents 
Analyse a far-right poster from the inter-war period and 
draw a parallel with contemporary far-right discourse / 
Identify points of view and interpretations; identify 
common points and differences 
 

Why can the USSR 
under Stalin be defined 
as a totalitarian regime? 

Planned economy, 
gulag, police state, 
cult of personality, 
propaganda, Stalin, 
collectivisation, 
industrialisation, one- 
party  

• Explain the main 
political and economic 
features of Stalinism 

• Relate the control of 
society under Stalin to 
the concept of 
totalitarianism 

Study of propaganda posters (themes, techniques) / 
Recognize the subjective nature of historical sources; 
evaluate the value and limitations of documents as 
sources of historical knowledge 

Interdisciplinary project with literature and art: political 
control and propaganda in the USSR / Evaluate different 
approaches and interpretations of historical issues and 
events; Write balanced, coherent, and focused historical 
explanations that take into account multiple factors 

Role play on propaganda and manipulation 
(dissemination and sorting of false and true information) 
/ Use different modes of communication.  Cooperate and 
share; Communicate constructively and collaborate as a 
team 
 

What were the 
characteristics of the 
Nazi regime? 
 
How did Nazi Germany 
prepare for war? 

Third Reich, racism, 
anti-Semitism, 
dictator, one-party 
system, propaganda, 
terror, concentration 
camp, totalitarianism, 

• Identify the uniqueness 
of Nazism as an 
ideology and a regime 

• Explain the imperialist 
nature of the Nazi 
regime 

The difficulties of the early years of the Weimar Republic 
and the impact of the crisis of the 1930s: compare 
documents on the economic and political crises dossier 
linking the economic crisis and the political crisis / 
Demonstrate an understanding of historical processes 
(causes and consequences); draw conclusions 
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S6  2 p level C. Europe between the two world wars: dictatorship and democracy (approximately 12 periods) 

Key questions 
Compulsory 
Content 

Learning objectives: by the 
end of the sub-section, 
students will be able to... 

Examples of implementation based on competences 

Suggested activities / skill(s) 

Hitler's seizure of 
power (1933), The 
Night of Broken 
Glass/Kristallnacht 
(1938) 
Expansionist policy, 
appeasement, 
Anschluss (1938), 
Munich Conference 
(1938), start of World 
War II (1939) 

Study of Nazism through "mass psychology" 
(propaganda and terror): groups work on various sets of 
documents (posters, film extracts, testimonies); then 
interdisciplinary reflection with philosophy or language 1 
or 2 / Select relevant information from one or more 
documents; recognise the subjective nature of historical 
sources 

From a documentary file, group research of the main 
common points and differences between Stalinism, 
Fascism and Nazism, definition of the notion of 
totalitarianism / Identify common points and differences 

Creation of a thematic and chronological mind map on 
the march to war / Be attentive to the multiple 
explanations of a historical fact; demonstrate an 
understanding of historical processes (causes and 
consequences) 

The Munich Conference: causes and consequences of 
an event-researching causes on the internet; oral 
presentation of consequences; debate: how to negotiate 
with dictators / Demonstrate an understanding of 
historical processes (causes and consequences); write 
balanced, coherent and focused historical explanations, 
taking into account multiple factors 
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S6  2 p level D. Europe and Europeans during the Second World War (approx. 10 periods) 

Key questions 
Compulsory 
Content 

Learning objectives: by the 
end of the sub-section, 
students will be able to... 

Examples of implementation based on competences 

Suggested activities / skill(s) 

What were the main 
events of World War II? 
 
How was the Second 
World War an industrial 
war? 

Blitzkrieg, beginning 
of World War II 
(1939), Battle of 
Britain (1940-1), 
Operation 
Barbarossa (1941), 
Battle of Stalingrad 
(September 1942-
February 1943), D-
Day (6 June 1944), 
end of the war in 
Europe (8 May 1945) 

• Identify the major 
events related to the 
beginning of the 
Second World War and 
its evolution 

Summarise the phases of the Second World War in a 
condensed format (short video) using historical maps 
and statistics on the differential in military and economic 
capacity / Demonstrate an understanding of historical 
processes: causes and consequences, changes and 
continuities 

Identify the main phases of the war from an animated 
PowerPoint or video and produce a timeline / 
Demonstrate an understanding of historical processes: 
causes and consequences, changes and continuities 

Production of a timeline at the end of the first part of the 
course (synthesis work) / Synthesise elements from 
historical sources and prior knowledge 
 
Research on tactical and strategic developments and 
oral presentation / Write in-depth and nuanced 
analyses of historical issues and events 
 

Why was the Second 
World War exceptional 
for its degree of 
violence?  

Scorched earth 
policy, strategic 
bombing, war of 
annihilation, 
extermination camp, 
genocide, 'Nacht und 
Nebel' directive 
(1941), an example 
of civilian massacre, 
Holocaust, Warsaw 
Uprising (1944), 
Hiroshima and 

• Understand the 
unprecedented degree 
of violence of war and 
its murderous nature. 

Different types of violence against civilians: have 
students develop a typology, then compare it with the 
Nuremberg Trial indictments / Synthesise evidence from 
both historical sources and prior knowledge 

Racial politics and violence: analyse films and 
documentaries; interdisciplinary activity with L1 / Use 
historical knowledge as evidence; formulate and answer 
questions: make and evaluate hypotheses 
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S6  2 p level D. Europe and Europeans during the Second World War (approx. 10 periods) 

Key questions 
Compulsory 
Content 

Learning objectives: by the 
end of the sub-section, 
students will be able to... 

Examples of implementation based on competences 

Suggested activities / skill(s) 

Nagasaki (6 and 9 
August 1945) 
 

How did the people of 
Europe live during the 
Second World War? 
Why did some choose 
to collaborate and 
others to resist?  

Rationing, black 
market, 
collaboration, 
resistance, 
occupation, 'New 
Order', terror, 
neutrality 

• Compare the different 
living conditions of the 
civilian population 
during the Second 
World War, and the 
different responses of 
the population to the 
occupation 

Research sources on daily life during the Second World 
War by group; then analyse the sources found by 
another group / Evaluate the interest and limits of 
documents as sources of historical knowledge 

Compare several paths of collaborators and resistance 
fighters (including non-linear paths); be able to 
contextualise the choices of commitment / Identify 
common points and differences; understand a historical 
fact in its context 

Research on the White Rose and debate on the theme 
"Resistance at the risk of one's life" / Understand a 
historical fact in its context 
 

What were the 
consequences of the 
Second World War in 
Europe? 

New map of Europe, 
Nuremberg Trials, 
Potsdam 
Conference, creation 
of the United Nations 

• Detail the human, 
material, and moral 
costs of the war 
 

• Describe the new 
borders of European 
states 
 

Preparation for the cost assessment through Jigsaw 
classroom class work (expert groups) and production of 
posters displayed in the school / Demonstrate an 
understanding of historical processes (causes and 
consequences); write balanced, coherent, and focused 
historical explanations that take into account multiple 
factors 
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An optional chapter will be covered in approximately 6-8 periods. 
 

 

S6 2p Level  O1. National History 

Topic 
Suggested content Learning objectives: by the 

end of the sub-section, 
students will be able to... 

Examples of implementation based on competences 

Suggested activities / skill(s) 

Choice of the student or 
teacher 
 

Any part of the 
national history of a 
European and non- 
European country 
can be studied, from 
the Middle Ages to 
the present day 
 

• Implement an organized 
research process 

• Communicate the 
results of their research 

• Relate their topic to its 
context 
 

All possible forms can be used; three-step suggestion: 
introduction to research methodology, research, 
presentations; possibility of using family historical 
documents / Select sources and information; 
communicate orally or in writing; develop quantitative 
competences.  

Examples: How did Czechoslovakian society change between 1945 and 1989? How can we explain the longevity of the Franco regime? What 
challenges did the Irish Republicans face in building the Irish state? How can we explain the emergence of the kingdom of Poland in the 
Middle Ages? How did the Zulus establish themselves as the dominant power in South Africa in the early 19th century? How did the Mughal 
Empire manage to control almost the entire Indian subcontinent? 

S6 2p Level  O2. History of the United States from the end of the 19th century until 1945 

Topic 
Suggested content 

 

Learning objectives: by the 
end of the sub-section, 
students will be able to... 

Examples of implementation based on competences 

Suggested activities / skill(s) 

How did the United 
States become the 
world's leading power 
during this period? 
  

Taylorism, Fordism, 
American way of life, 
racial segregation, 
industrial, 
commercial and 
financial boom, New 
Deal 
  

• Explain the key 
elements of U.S. 
socioeconomic life 
during this period 

• Identify the foundations 
of American power 

In groups and through image analysis, identify the main 
elements that characterize American consumerism / 
Formulate and answer the question; work with digital 
and multimedia tools 

Research examples of racial segregation by analysing 
laws that existed in the 1900s / Evaluate different 
approaches and interpretations of historical issues and 
events; understand a historical fact in its context 

Using a quiz focused on understanding historical facts in 
context, watch videos on "the Guilded Age" and 
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S6 2p Level  O2. History of the United States from the end of the 19th century until 1945 

Topic 
Suggested content 

 

Learning objectives: by the 
end of the sub-section, 
students will be able to... 

Examples of implementation based on competences 

Suggested activities / skill(s) 

American industrialization / Demonstrate an 
understanding of historical processes, causes and 
consequences, changes and continuities 
 

Why did the U.S. 
alternate between 
isolationism and 
interventionism? 

Isolationism, 
Interventionism, 
Monroe Doctrine, the 
Big Stick Policy, 
President Wilson´s 14 
Points, Entry into the 
war (1941) 

• Characterize the 
differences between the 
two international 
positions of the United 
States 

• Explain the changes in 
the international attitude 
of the United States 

Understand the Monroe Doctrine through a study of 
primary and secondary sources and pair and group 
discussions / Evaluate different approaches and 
interpretations of historical issues and events; 
understand a historical fact in context 

Read period press accounts of the attack on Pearl 
Harbor and analyze the resulting changes in U.S. foreign 
policy / Select and classify arguments.  Demonstrate an 
understanding of historical processes, causes and 
consequences, changes and continuities 

Locate and interpret cartoons supporting American 
isolationism and neutrality during World War I / 
Recognize the subjective nature of historical sources; 
evaluate the value and limitations of documents as 
sources of historical knowledge 
 

S6 2p Level  O3. History of women from the end of the 19th century until 1945  

Topic 
Suggested content 

 

Learning objectives: by the 
end of the sub-section, 
students will be able to... 

Examples of implementation based on competences 

Suggested activities / skill(s) 

To be chosen by the 
student or the teacher 
 
Examples: suffragettes, 
women in the First 

At the choice of the 
students, with 
guidance of the 
teacher 

• Implement an organized 
research process 

• Communicate the 
results of their research 

All possible forms can be used; three-step suggestion: 
introduction to research methodology, research, 
presentations; possibility of using family historical 
documents / select sources and information; 
communicate orally or in writing 
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S6 2p Level  O3. History of women from the end of the 19th century until 1945  

Topic 
Suggested content 

 

Learning objectives: by the 
end of the sub-section, 
students will be able to... 

Examples of implementation based on competences 

Suggested activities / skill(s) 

World War, women in 
the Resistance 
 

• Relate their topic to its 
context 

S6 2p Level  O4. Genocides of the 20th Century 

Topic 

 

Suggested content 

 

Learning objectives: by the 
end of the sub-section, 
students will be able to... 

Examples of implementation based on competences 

 

Suggested activities / skill(s) 

What are the processes 
and decisions that led to 
genocide? 

Genocide, 
Holocaust, Tutsi, 
Rwanda, Armenia, 
Cambodia, Khmer 
Rouge, Ex-
Yugoslavia 

• Define what genocide is 

• Explain some examples 
of processes that led to 
genocide 

• Present at least one 
case of genocide   

Research the course and consequences of a genocide 
of choice / Evaluate source bias and reliability Select 
relevant information from one or more documents.  Write 
balanced, coherent and focused historical explanations 
that take into account multiple factors 

In groups, compare the course of two genocides and the 
conditions during which they took place and propose a 
definition of genocide / Identify, analyse and explain 
commonalities and differences. Be attentive to multiple 
explanations of a historical fact 

What are the 
consequences of 
genocides? 

Crime against 
humanity, United 
Nations Convention 
on the Prevention and 
Punishment of the 
Crime of Genocide, 
International Criminal 
Court, Holocaust 
denial 

• Describe the human 
and social 
consequences of 
genocide 

• Explain the difficulties 
of judging, recognizing 
and preventing the 
crimes of genocide 

Create a graphic representation comparing the 
consequences of at least two genocides / Summarize 
the information; Use different modes of communication 

Research the consequences of two genocides in detail 
and present them orally / Present, both orally and in 
writing, coherent, relevant and nuanced explanations 

Write a detailed text presenting a genocide of one's 
choice, supported by solid facts and explanations, and 
taking into account a variety of factors / Write balanced, 
coherent, and focused historical explanations taking into 
account multiple factors 
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4.2 S6 4 p Curriculum 

Teachers have 96 periods to complete the program. 76 periods have been allocated for the core curriculum. An optional 
chapter will be covered with a time allocation of approximately 15 periods. 
 
 

S6 2p Level  O4. Genocides of the 20th Century 

Topic 

 

Suggested content 

 

Learning objectives: by the 
end of the sub-section, 
students will be able to... 

Examples of implementation based on competences 

 

Suggested activities / skill(s) 

 

S6  4 p level A. Colonisation and European imperialism from the end of the 19th century to 1945 (about 12 periods) 

Key questions 
Compulsory 
Content 

Learning objectives: by the 
end of the sub-section, 
students will be able to... 

Examples of implementation based on competences 

Suggested activities / skill(s) 

What were the causes of 
colonisation in the 19th 
century? 

Nationalism, 
imperialism, 
colonialism, racism, 
economic causes, 
Scramble for Africa, 
an example of a 
colonial crisis, Berlin 
Conference 

• Analyse the diversity of 
causes that led 
Europeans to develop 
their colonial empires 

• Describe the variety of 
political structures 
existing in Africa or Asia 
before the beginning of 
the second colonisation 

• Explain the rivalries 
between great powers 
over the colonies 

Study of a colonial propaganda poster / Recognise the 

subjective nature of historical sources; select relevant 

information from one or more documents 

Compare the maps of colonial empires in 1850, 1900 
and 1920 / Establish a summary of information, 
demonstrate an understanding of historical processes: 
causes and consequences, changes and continuities… 

Preparation by a group of students of a set of 
posters/video presenting a pre-colonial African or Asian 
society / Demonstrating relevant and in-depth 
knowledge of the past, working with digital and 
multimedia tools 

Comparison of newspaper articles about a colonial crisis 
(Moroccan crisis, Fashoda...) / Identify points of view and 
interpretations 



2022-11-D-32-en-2  21/88 

 

S6  4 p level A. Colonisation and European imperialism from the end of the 19th century to 1945 (about 12 periods) 

Key questions 
Compulsory 
Content 

Learning objectives: by the 
end of the sub-section, 
students will be able to... 

Examples of implementation based on competences 

Suggested activities / skill(s) 

What were the different 
forms of colonial 
administration? 

Indirect rule, direct 
rule, policy of 
association, policy of 
assimilation, colonial 
settlement, 
indigenous status, 
pillage, acculturation, 
colonial violence 

• Distinguish between the 
different means of 
administration and the 
aspects of domination. 

• Explain what 
characterises the 
violence of the colonial 
relationship  

Group research work using different media on cases of 
colonial violence with a significant memorial issue / 
Demonstrate a relevant and in-depth knowledge of the 
past, work with digital and multimedia tools 

Micro-sidewalk (opinion poll on the relationship to 
colonial history) on the case of streets named after 
people who played an important role in colonisation; 
presentation of the results in plenary and exchange of 
opinions / Apply historical knowledge to contemporary 
issues 

Comparison of two cases of colonies typical of direct and 
indirect modes of administration / Identify, analyse and 
explain similarities and differences 
 

How did the Europeans 
and the colonised 
people position 
themselves in the face 
of colonisation?  

An example of a war of 
resistance to colonial 
conquest, an example 
of nationalist 
leadership, an example 
of an independence 
movement, European 
protest against 
colonisation, colonial 
culture, indigenous 
collaboration, 
indigenous status 

• Identify the different 
types of responses to 
colonialism 

• Periodise the evolution 
of responses to 
colonialization 

 

Study of the career of a nationalist leader and writing of 
a biography / Evaluate the importance of the actors 
(individual and collective), write balanced, coherent and 
targeted historical explanations taking into account 
multiple factors 
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S6  4 p level B. Europe transformed by the First World War (about 20 periods) 

Key questions 
Compulsory 
Content 

Learning objectives: by the 
end of the sub-section, 
students will be able to... 

Examples of implementation based on competences 

Suggested activities / skill(s) 

What were the origins of 
the First World War? 

Nationalism, alliance 
system, Triple 
Entente, Triple 
Alliance, arms race, 
the Sarajevo 
assassination (28 
June 1914) 

• Demonstrate a clear 
understanding of the 
short - and long-term 
causes of the First 
World War. 

Make a mind map from a set of documents on the 
concept of nationalism and its consequences in Europe 
in 1914 / Select relevant information from one or more 
documents. Demonstrate an understanding of historical 
processes: causes and consequences, changes and 
continuities 

The Sarajevo assassination: causes and consequences 
of an event / Demonstrate an understanding of historical 
processes: causes and consequences, changes and 
continuities 

 

What were the defining 
characteristics of the 
First World War? 

Total war, home 
front, war economy, 
rationing, 
censorship, 
propaganda, trench 
warfare, new 
weapons (tanks, gas, 
planes, 
submarines...), war 
of movement, static 
war, role of women 
during the war 

• Specify and explain the 
key military aspects of 
the First World War 

• Explain the economic 
and social 
transformations 
associated with the 
conflict 

Dossier of documents on total war; expert group method 
and Jigsaw classroom / Communicating constructively 
and collaborating as a team 

Group work on a set of documents that the pupils must 
select and analyse in order to make a short presentation 
on one of the three pillars of total war: mobilisation of 
people, economies and minds. The concept of "total war" 
is then developed in plenary. / Select relevant 
information from one or more documents 

1914-18 and women: write a suffragette's letter 
(argumentative work) / Base the writing on relevant 
ideas, analyses and arguments 

1914-18 and women: interdisciplinary activity with art: 
exhibition of photos/texts on women during the war and 
feminist struggles after the war / Understand a historical 
fact in its context 

 

What were the causes of 
the revolutions in 

The February 
Revolution, the October 

• Explain the causes of 
the Russian Revolution 

Group work on the different causes of the Russian 
Revolution and production of a video in the form of a 
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S6  4 p level B. Europe transformed by the First World War (about 20 periods) 

Key questions 
Compulsory 
Content 

Learning objectives: by the 
end of the sub-section, 
students will be able to... 

Examples of implementation based on competences 

Suggested activities / skill(s) 

Russia and what were 
their consequences on 
the continuing First 
World War  
 
 

Revolution, the Treaty 
of Brest-Litovsk (1918) 

• Evaluate the effects of 
the Russian withdrawal 
from the war and the 
entry of the U.S. into 
the war 

televised news broadcast / Select and classify 
arguments 

Create a hierarchy of the causes of the revolution, and 
create both a mind map and an acronym to memorise 
them / Evaluate the different approaches and 
interpretations of historical issues and events; know how 
to debate (argue and respect different opinions) 

 

What were the 
consequences of the 
First World War for 
Europe?  

The Armistice 
(November 11, 1918), 
the peace treaties 
(1919-1920), 
reparations, war debts, 
territorial changes  

• Assess the impact of 
the Russian withdrawal 
from the war and the 
entry of the USA into 
the war 

• Explain why the peace 
treaties produced 
lasting dissatisfaction 
and resentment in 
Europe. 

Work with maps and extracts from the treaties: Europe 
before the war and after the treaties (pupils compare the 
two maps and relate them to the treaties) / Identify 
similarities and differences; demonstrate an 
understanding of historical processes (changes and 
continuity) 

Documentary file on the "stillborn peace" to be studied in 
groups: treaties and reactions to treaties / Recognise the 
subjective nature of historical sources; assess the value 
and limitations of documents as sources of historical 
knowledge 

Game on the objectives of different countries in the 
negotiations during the Treaties: pupils receive country 
cards and simulate negotiations / Select and classify 
arguments; understand a historical fact in its context.  
Debate skills: argue and respect differences of opinions 
 

How was European 
culture influenced by 
the memory of war? 

Pacificism, international 
pan-European union, 
Locarno Pact, Briand-
Kellogg Pact, veterans, 
commemorations, 
mourning 

• Explain how the 
memory of the war has 
helped shape a variety 
of short- and medium-
term phenomena 
(pacifism, international 

Case studies on the memory of war in several European 
countries (national history) and comparison / Assessing 
the different approaches and interpretations of historical 
issues and events 
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S6  4 p level B. Europe transformed by the First World War (about 20 periods) 

Key questions 
Compulsory 
Content 

Learning objectives: by the 
end of the sub-section, 
students will be able to... 

Examples of implementation based on competences 

Suggested activities / skill(s) 

relations, artistic 
changes...) 

Interdisciplinary activity on the memory of war in 
European painting of the interwar period / Understanding 
a historical document in its context 

Visit to a museum or place of memory on the First World 
War and summary of the visit in the form of an exhibition 
in the school / Evaluate the interest and the limits of 
documents as sources of historical knowledge; use 
different modes of communication 

Analysis of the Briand-Kellogg Pact: study of language 
and concepts / Understanding a historical document in 
its context; select relevant information from one or more 
documents 

 

S6  4 p level C. Europe between the two world wars: dictatorship and democracy (about 24 periods) 

Key questions 
Compulsory 
Content 

Learning objectives: by the 
end of the sub-section, 
students will be able to... 

Examples of implementation based on competences 

Suggested activities / skill(s) 

Why and how was there 
a political crisis during 
the 1920s and 1930s in 
Europe? (Stalinism and 
Nazism will be studied 
in the following sub-
sections) 

Democracy, fascism, 
totalitarianism, 
authoritarian 
regimes, beginning 
of the economic 
crisis of the 1930s 
(1929), Weimar 
Republic, Mussolini, 
march on Rome, 
fascist laws, Franco, 
League of Nations 

• Identify and compare 
the different types of 
political regimes in 
Europe in 1920 and 
1939 

• Explain the rise of 
authoritarian regimes. 

Analyse a far-right poster from the interwar period and 
draw a parallel with contemporary far-right discourse / 
Identify points of view and interpretations; identify 
communalities and differences 

Each pupil identifies the fundamental principles of 
fascism on their own (extracts from Mussolini's 
declaration/writings); then compares and discusses 
them in groups with democratic principles / Select 
relevant information from one or more documents 
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S6  4 p level C. Europe between the two world wars: dictatorship and democracy (about 24 periods) 

Key questions 
Compulsory 
Content 

Learning objectives: by the 
end of the sub-section, 
students will be able to... 

Examples of implementation based on competences 

Suggested activities / skill(s) 

Why can the USSR 
under Stalin be defined 
as a totalitarian regime?  

Planned economy, 
gulag, police state, 
cult of personality, 
propaganda, Stalin, 
collectivisation, 
industrialisation, one-
party 

• Explain the main 
political and economic 
features of Stalinism 

• Relate the control of 
society under Stalin to 
the concept of 
totalitarianism 

Study of propaganda posters (themes, propaganda 
techniques) / Support writing with relevant ideas, 
analyses and arguments; understand a historical 
document in its context 

Interdisciplinary project with literature and the arts: 
political control in the USSR / Understanding a historical 
document in its context 

Role play on propaganda and manipulation (spreading 
and sorting out false and true information) / Using 
relevant, detailed and in-depth knowledge; compare 
and contrast knowledge and information drawn from 
documents 
 

What were the 
characteristics of the 
Nazi regime? 

Rise of Nazism, Hitler´s 
taking of power, Third 
Reich, racism, dictator, 
one party system, 
propaganda, terror, 
concentration camp, 
totalitarianism, anti-
semitism, The Night of 
Broken 
Glass/Kristallnacht 
(1938),  

• In what ways was 
Nazism unique as an 
ideology and as a 
regime 

• Detail the primary 
reasons for the rise to 
power of Hitler and the 
Nazis 

• Analyse the rise of Anti-
Semitism using different 
historical examples  

The difficulties of the early years of the Weimar Republic 
and the impact of the crisis of the 1930s: compare 
documents on the economic and political crises / 
Demonstrate an understanding of historical processes 
(causes and consequences); draw conclusions 

Study of Nazism through "mass psychology" 
(propaganda and terror): groups work on various sets of 
documents (posters, film extracts, testimonies); then 
interdisciplinary reflection with philosophy or language 1 
or 2 / Select relevant information from one or more 
documents; recognise the subjective nature of historical 
sources 

From a documentary file, group research of the main 
common points and differences between Stalinism, 
Fascism and Nazism, definition of the notion of 
totalitarianism / Identify common points and differences 
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S6  4 p level C. Europe between the two world wars: dictatorship and democracy (about 24 periods) 

Key questions 
Compulsory 
Content 

Learning objectives: by the 
end of the sub-section, 
students will be able to... 

Examples of implementation based on competences 

Suggested activities / skill(s) 

How did Nazi Germany 
prepare for the war? 

Expansionist policy, 
appeasement, 
remilitarisation of the 
Rhineland (1936), 
Rome-Berlin Axis 
(1936), Anschluss 
(1938), Munich 
Conference (1938), 
start of World War II 
(1939) 

• Demonstrate 
understanding of 
political appeasement 

• Explain the 
consequences of the 
Munich Conference. 

Creation of a thematic and chronological mind map on 
the march to war / Be attentive to the multiple 
explanations of a historical fact; demonstrate an 
understanding of historical processes (causes and 
consequences) 

The Munich Conference: causes and consequences of 
an event-researching causes on the internet; oral 
presentation of consequences; debate: how to negotiate 
with dictators / Demonstrate an understanding of 
historical processes (causes and consequences); write 
balanced, coherent and focused historical explanations, 
taking into account multiple factors 

 

S6  4 p level D. Europe and Europeans during the Second World War (about 20 periods) 

Key questions 
Compulsory 
Content 

Learning objectives: by the 
end of the sub-section, 
students will be able to... 

Examples of implementation based on competences 

Suggested activities / skill(s) 

What were the key 
historical events of 
WWII? 
 
How was the Second 
World War an industrial 
war? 

Beginning of World 
War II (1939), Battle 
of Britain (1940-1), 
Operation 
Barbarossa (1941), 
Battle of Stalingrad 
(September 1942-
February 1943), 
Blitzkrieg, scorched 
earth policy, the 
battle of the Atlantic, 
role of raw materials 

• Analyse Axis war aims 
as they relate to 
objectives: ideological 
(Lebensraum) and 
economic (role of debt 
and search for raw 
materials) 

• Evaluate the industrial 
and technological 
dimension of the Allied 
victory 

Summarise the phases of the Second World War in a 
condensed format (short video) from historical maps and 
statistics on the differential of military and economic 
capacity / Demonstrate an understanding of historical 
processes: causes and consequences, changes and 
continuities 
 
Determination of the main phases of the war from an 
animated PowerPoint or a video and production of a 
timeline / Demonstrate an understanding of historical 
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S6  4 p level D. Europe and Europeans during the Second World War (about 20 periods) 

Key questions 
Compulsory 
Content 

Learning objectives: by the 
end of the sub-section, 
students will be able to... 

Examples of implementation based on competences 

Suggested activities / skill(s) 

(oil); D-Day (6 June 
1944), end of the war 
in Europe (8 May 
1945), strategic 
bombing, Manhattan 
Project  

• Identify the major 
events linked to the 
start of the Second 
World War and its 
consequences 

processes: causes and consequences, changes and 
continuities 

Production of a timeline at the end of the first part of the 
course (synthesis work) / Synthesise elements from 
historical sources and prior knowledge 

Research work on tactical and strategic developments 
and oral presentation / Write in-depth and nuanced 
analyses on historical issues and events 
 

Why was the Second 
World War notable for 
its degree of violence? 

War of annihilation, 
extermination camp, 
genocide, 'Nacht und 
Nebel' directive 
(1941), an example 
of civilian massacre, 
Holocaust, Warsaw 
Uprising (1944), 
Hiroshima and 
Nagasaki (6 and 9 
August 1945) 

• Demonstrate and 
explain the very high 
level of violence on 
civilians and prisoners 
in the Second World 
War 

• Explain the steps that 
led to the genocide and 
explain how it was 
carried out 

Different types of violence against civilians: have 
students develop a typology, then compare it with the 
Nuremberg Trial indictments / Synthesise evidence from 
both historical sources and prior knowledge 

Racial politics and violence: analyse films and 
documentaries; interdisciplinary activity with L1 / Use 
historical knowledge as evidence; formulate and answer 
questions: make and evaluate hypotheses 

Visit to a concentration camp or a place of Jewish 
memory: preparation and visit then writing an essay / 
Write in-depth and nuanced analyses on historical 
issues and events, develop critical thinking 
 

How did the people of 
Europe live under Nazi 
domination? 

Occupation, rationing, 
black market, 
propaganda, forced 
labour, conscription, 
pillage, collaboration, 
resistance, 
occupation, terror, 
neutrality 

• Compare the different 
living conditions of the 
civilian population 
during the Second 
World War, and the 
different responses of 
the population to the 
occupation 

Research sources on daily life during the Second World 
War by group; then analyse the sources found by 
another group / Evaluate the interest and limits of 
documents as sources of historical knowledge 

Compare several paths of collaborators and resistance 
fighters (including non-linear paths); be able to 
contextualise the choices of commitment / Identify 
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An optional chapter will be covered with a time allocation of approximately 15 periods. 
 

S6  4 p level D. Europe and Europeans during the Second World War (about 20 periods) 

Key questions 
Compulsory 
Content 

Learning objectives: by the 
end of the sub-section, 
students will be able to... 

Examples of implementation based on competences 

Suggested activities / skill(s) 

common points and differences; understand a historical 
fact in its context 

Research on the White Rose and debate on the theme 
"Resistance at the risk of one's life" / Understand a 
historical fact in its context 
 

How did the end of the 
war mark a new era?  

Nuremberg Trials, 
new map of Europe, 
creation of the United 
Nations, division of 
Germany, nuclear era, 
Yalta and Potsdam 
Conferences 

• Assess the human, 
material moral, and 
geopolitical costs of the 
war 

Statistical Study (Age pyramid, GDP) / Use different 
modes of communication; summarise information 

Preparation of the cost assessment through Jigsaw 
classroom (expert groups) and production of posters 
displayed in the school / Demonstrate an understanding 
of historical processes (causes and consequences); 
write balanced, coherent, and focused historical 
explanations that take into account multiple factors 

S6 4p Level  O1. National History 

Topic 
Suggested content 

 

Learning objectives: by the 
end of the sub-section, 
students will be able to... 

Examples of implementation based on competences 

Suggested activities / skill(s) 

Choice of the student or 
teacher 
 

Any part of the 
national history of a 
European or a non-
European country 
can be studied, from 
the Middle Ages to 
the present day 
 

• Implement an organised 
research process 

• Communicate the 
results of their research 

• Relate their topic to its 
context 

All possible forms can be used; three-step suggestion: 
introduction to research methodology, research, 
presentations; possibility of using family historical 
documents / select sources and information; 
communicate orally or in writing+. Develop quantitative 
competence 
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S6 4p Level  O1. National History 

Topic 
Suggested content 

 

Learning objectives: by the 
end of the sub-section, 
students will be able to... 

Examples of implementation based on competences 

Suggested activities / skill(s) 

Examples: How did Czechoslovakian society change between 1945 and 1989? How can we explain the longevity of the Franco regime? What 
challenges did the Irish Republicans face in building the Irish state? How can we explain the emergence of the kingdom of Poland in the 
Middle Ages? How did the Zulus establish themselves as the dominant power in South Africa in the early 19th century? How did the Mughal 
Empire manage to control almost the entire Indian subcontinent? 

S6 4p Level  O2. History of the United States from the end of the 19th century until 1945 

Topic 
Suggested content 

 

Learning objectives: by the 
end of the sub-section, 
students will be able to... 

Examples of implementation based on competences 

Suggested activities / skill(s) 

How did the United 
States become the 
world's leading power 
during this period? 
 

Taylorism, Fordism, 
American way of life, 
racial segregation, 
industrial, 
commercial and 
financial boom, New 
Deal 

• Explain the key 
elements of U.S. 
socioeconomic life 
during this period 

• Identify the foundations 
of American power 

In groups and through image analysis, identify the main 
elements that characterise American consumerism / 
Formulate and answer questions. Work with digital and 
multimedia tools 

Research examples of racial segregation by analysing 
laws that existed in the 1900s / Evaluate different 
approaches and interpretations of historical issues and 
events; understand a historical fact in its context 

Using a quiz focused on understanding historical facts in 
context, watch videos on "the Guilded Age" and 
American industrialisation / Demonstrate an 
understanding of historical processes, causes and 
consequences, changes and continuities 
 

Why did the U.S. 
alternate between 
isolationism and 
interventionism?  
 
 

Isolationism, 
Interventionism, 
Monroe Doctrine, the 
Big Stick Policy, 
President Wilson´s 14 
Points, Entry into the 
war (1941) 

• Characterise the 
differences between the 
two international 
positions of the United 
States 

• Explain the changes in 

Understand the Monroe Doctrine through a study of 
primary and secondary sources and pair and group 
discussions / Evaluate different approaches and 
interpretations of historical issues and events; 
understand a historical fact in context 
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S6 4p Level  O2. History of the United States from the end of the 19th century until 1945 

Topic 
Suggested content 

 

Learning objectives: by the 
end of the sub-section, 
students will be able to... 

Examples of implementation based on competences 

Suggested activities / skill(s) 

the international attitude 
of the United States 

Read period press accounts of the attack on Pearl 
Harbor and analyse the resulting changes in U.S. foreign 
policy / Select and classify arguments; demonstrate an 
understanding of historical processes, causes and 
consequences, changes and continuities 

Locate and interpret cartoons supporting American 
isolationism and neutrality during World War I / 
Recognise the subjective nature of historical sources; 
evaluate the value and limitations of documents as 
sources of historical knowledge 
 

S6 4p Level  O3. History of women from the end of the 19th century until 1945  

Topic 
Suggested content 

 

Learning objectives: by the 
end of the sub-section, 
students will be able to... 

Examples of implementation based on competences 

Suggested activities / skill(s) 

To be chosen by the 
student or the teacher 
 
Examples: suffragettes, 
women in the First 
World War, women in 
the Resistance 
 

At the choice of the 
students, with 
guidance of the 
teacher 

• Implement an organised 
research process 

• Communicate the 
results of their research 

Relate their topic to its 
context 

• Relate their topic to its 
context 

All possible forms can be used; three-step suggestion: 
introduction to research methodology, research, 
presentations; possibility of using family historical 
documents / select sources and information; 
communicate orally or in writing 
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S6 4p Level  O4. Genocides in the 20th century 

Topic 
Suggested content 

 

Learning objectives: by the 
end of the sub-section, 
students will be able to... 

Examples of implementation based on competences 

Suggested activities / skill(s) 

What are the processes 
and decisions that led to 
genocide? 

Genocide, 
Holocaust, Tutsi, 
Rwanda, Armenia, 
Cambodia, Khmer 
Rouge, Ex-
Yugoslavia 

• Define what genocide is 

• Explain some examples 
of processes that led to 
genocide 

• Present at least one 
case of genocide   

Research the course and consequences of a genocide 
of choice. Evaluate the reliability of sources / Select 
relevant information from one or more documents; write 
balanced, coherent and focused historical explanations 
that take into account multiple factors 

In groups, compare the course of two genocides and the 
conditions during which they took place and proposed a 
definition of genocide / Identify, analyse and explain 
similarities and differences, be attentive to multiple 
explanations of a historical fact 

 

What are the 
consequences of 
genocides?  
  

Crime against 
humanity, United 
Nations Convention 
on the Prevention and 
Punishment of the 
Crime of Genocide, 
International Criminal 
Court, Holocaust 
denial 

• Describe the human 
and social 
consequences of 
genocide 

• Explain the difficulties 
of judging, recognizing 
and preventing the 
crimes of genocide 

Create a graphic representation comparing the 
consequences of at least two genocides / Summarise 
the information; use different modes of communication 
Research the consequences of two genocides in detail 
and present them orally / Present, both orally and in 
writing, coherent, relevant and nuanced explanations 

Write a detailed text presenting a genocide of one's 
choice, supported by solid facts and explanations, and 
taking into account a variety of factors / Write balanced, 
coherent, and focused historical explanations taking into 
account multiple factors 
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4.3 S7 2p Curriculum 

Teachers have 48 periods to complete the programme. 32 periods have been allocated for the core curriculum. At least one 
optional chapter will be covered with a time allocation of about 6-8 periods. 
 

S7  2 p level A. Europe and the World during the Cold war (approximately 8 periods) 

Key questions 
Compulsory 
Content 

Learning objectives: by the 
end of the sub-section, 
students will be able to... 

Examples of implementation based on competences 

Suggested activities / skill(s) 

What are the origins and 
the major characteristics 
of the Cold War? 
 

Capitalism, 
communism, market 
economy, planned 
economy, Iron 
Curtain, Truman 
Doctrine, 
containment, 
Marshall Plan, 
Zhdanov Doctrine, 
people's democracy, 
Berlin Blockade, 
NATO, Warsaw 
Pact, balance of 
terror, MAD, proxy 
war 
 

• Evaluate the role and 
responsibility of the 
USA, the USSR and 
European countries in 
the bipolarisation of the 
world 

• Describe the unique 
conflictual nature of the 
Cold War and 
understand the 
differences between 
totalitarian and 
democratic rule 

 

Study of propaganda posters / Recognise the subjective 
nature of historical sources; evaluate the interests and 
the limitations of documents as sources of historical 
knowledge 

Creation of a mind map on the ideological, political, 
geopolitical, military, economic, social, cultural and 
sports (Olympic Games) opposition of the two blocs / 
Synthesise elements coming from historic sources and 
prior knowledge 

How did international 
relations evolve during 
the cold War? (most 
important moments, 
breaks) 

Peaceful 
coexistence, 
Détente, Berlin Wall, 
Cuban crisis, Prague 
Spring (1968), 
Helsinki agreements 
(1975), Brezhnev 
Doctrine, 

• Explain the factors 
behind the end of the 
Cold War 

Comparison of speeches and work on arguments / 
Identify points of view and interpretations; apply 
historical knowledge as evidence 

Study the case of Germany as a barometer of East/West 
relations in the Cold War / Select relevant information 
from one or more documents 

 



2022-11-D-32-en-2  33/88 

 

S7  2 p level A. Europe and the World during the Cold war (approximately 8 periods) 

Key questions 
Compulsory 
Content 

Learning objectives: by the 
end of the sub-section, 
students will be able to... 

Examples of implementation based on competences 

Suggested activities / skill(s) 

Perestroika, 
Glasnost, revolutions 
in Eastern Europe, 
fall of the Berlin Wall, 
dissolution of the 
USSR 

Presentation of causalities in the form of an arrow 
diagram / Demonstrate an understanding of historical 
processes: causes and consequences, changes and 
continuities... 

Geopolitical mapping of the consequences of the 
breakup of the USSR up to the present day / Synthesize 
elements from both historical sources and prior 
knowledge 

 

S7  2 p level B. Divisions and construction of Europe (approximately 8 periods) 

Key questions 
Compulsory 
Content 

Learning objectives: by the 
end of the sub-section, 
students will be able to... 

Examples of implementation based on competences 

Suggested activities / skill(s) 

What were the 
challenges of European 
construction from 1945 
to the present day? 

Federalism, 
sovereignty, 
supranationalism, 
Council of Europe, 
Schuman 
Declaration, ECSC, 
EDC, Treaty of 
Rome, Maastricht 
Treaty, integration, 
enlargement, 
Euroscepticism, 
Schengen 
Agreement, 
Copenhagen 

• Present the chronology 
of European integration 
and the issues and 
challenges involved 

• Explain the current 
challenges facing the 
EU Member States 

Write two contrasting arguments – one for federalism 
and the other for sovereignty/ Identify points of view and 
interpretations., select and classify arguments 

Analytical map of the consequences of enlargement of 
the European construction (= from a Europe of the Rhine 
towards enlargement to the south, Russian resistance 
and the evolution of NATO member states, extension of 
the Eurozone) / Demonstrate understanding of historical 
processes: causes and consequences, change and 
continuity… 

Prospective synthesis: what are the possible scenarios 
for the future of the EU / Use relevant, detailed and in-
depth knowledge 
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S7  2 p level B. Divisions and construction of Europe (approximately 8 periods) 

Key questions 
Compulsory 
Content 

Learning objectives: by the 
end of the sub-section, 
students will be able to... 

Examples of implementation based on competences 

Suggested activities / skill(s) 

Criteria, Eurozone, 
draft European 
Constitution (2005), 
economic crisis of 
2008, migration crisis 
(2015), Brexit 

Debate/role-playing (cannabis legalisation, 
Euroscepticism, an alternative case of Brexit) / Base 
your writing on relevant ideas, analysis and arguments; 
evaluate different approaches and interpretations of 
historical issues and events 

 

Why did the 
dictatorships in Europe 
end? 
 
How did the transition to 
democracy take place? 

Case study about 
dictatorship, 
democracy, and the 
transition to 
democracy by one 
Southern European 
country of choice 
(Greece, Spain OR 
Portugal) OR a case 
study of one Eastern 
European country of 
choice 
 

• Explain the reasons for 
the transition from 
dictatorship to 
democracy in Southern 
OR Eastern Europe and 
indicate the different 
paths to democracy. 

Preparation of posters or infographics on case study 
based on student choice and the composition of students 
in the class / Use different forms of communication 

Role play on the transition to democracy / Evaluate the 
different approaches and interpretations of historic 
questions and events. 

S7  2 p level C. Socio-economic and socio-cultural evolution in Europe since 1945 (approximately 8 periods) 

Key questions 
Compulsory 
Content 

Learning objectives: by the 
end of the sub-section, 
students will be able to... 

Examples of implementation based on competences 

Suggested activities / skill(s) 

How can we explain the 
socio-cultural 
developments of the 

Welfare state, Thirty 
Glorious 1945-1975, 
consumer society, 
beginnings of 

• Reflect upon the radical 
changes associated 
with economic growth in 
Europe in the post-war 

Study of statistics on the measurement of development 
(economic growth and evolution of living conditions and 
equipment) / Know how to differentiate between primary 
and secondary sources; their nature: text, iconographic 
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S7  2 p level C. Socio-economic and socio-cultural evolution in Europe since 1945 (approximately 8 periods) 

Key questions 
Compulsory 
Content 

Learning objectives: by the 
end of the sub-section, 
students will be able to... 

Examples of implementation based on competences 

Suggested activities / skill(s) 

years 1945-1973 in 
Europe? 

ecological 
movements, May 68, 
mass immigration in 
Europe, 
tertiarisation, 
changes in the social 
situation of women, 
feminism, sexual 
revolution, 
communist ideology, 
youth movements, 
state culture, 
mobilization of civil 
societies 
 

period 

• Differentiate between 
the situation in Western 
and Eastern Europe 

• Highlight the main 
socio-cultural 
developments from 
1945 to 1973 

document, statistics, etc.; evaluate the interest and limits 
of documents as sources of historical knowledge 

Create a mind map highlighting the relationships 
between social, cultural and economic phenomena / 
Draw up a summary of the information 

Documentary file on the social, economic and 
environmental limits of the Glorious Thirty / Demonstrate 
a relevant and thorough knowledge of the past 

How did technical 
economic and social 
evolutions affect society 
since 1973? 

Oil shock of 1973, 
mass 
unemployment, 
globalisation, 
liberalisation, 
internet, Google, 
Apple, Facebook, 
Amazon, Microsoft 
(GAFAM), digital 
revolution 

• Assess the impact of 
technological progress 
and economic 
development in Europe 
after 1973 

Group work; create a video on a correlation between 
economy/technology and society based on internet 
research / Evaluate the utility of various types of sources 
as evidence of the past; work with digital devices and 
multimedia 

Debate/ reflection on the triumph of Fordism.  the cult of 
performance, or growth and decline of growth / 
Demonstrate understanding of historic processes, 
causes and consequences, change and continuity. 
formulate questions and answer them; formulate 
questions and respond to them: make hypotheses and 
evaluate them; produce analytical and evaluative 
answers about historical issues and events in depth 
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S7  2 p level D. Decolonisation and its consequences (about 8 periods) 

Key questions 
Compulsory 
Content 

Learning objectives: by the 
end of the sub-section, 
students will be able to... 

Examples of implementation based on competences 

Suggested activities / skill(s) 

Why and how did 
decolonisation occur? 

Nationalism, 
Nationalist leaders, 
San Francisco 
Conference (1945), 
Bandung Conference 
(1955) 
 

• Explain the internal and 
external causes of 
decolonisation after the 
Second World War 

Handle a case study with a variety of documents / 
Know how to differentiate between primary and 
secondary sources; their nature: text, iconographic 
document, statistics, etc. 

Is decolonisation really 
over? 

Third World, neo-
colonialism, 
corruption, 
interference, 
economic 
dependence, 
plurality of 
memories, restitution 
of cultural goods, 
reparation, racism 

• Explain in their own 
words the extent to 
which decolonised 
nations gained genuine 
independence after the 
Second World War 

• Pupils understand the 
socio-cultural impact of 
decolonisation on the 
populations that 
experienced it 

Treatment in the form of an essay based on a set of 
documents / Write balanced, coherent and focused 
historical explanations that take into account multiple 
factors; write in-depth and nuanced analyses of historical 
issues and events; propose conclusions 

Group work presented orally; students will be asked to 
give their own opinion on the topics presented / Selecting 
and classifying arguments; evaluating different 
approaches and interpretations of historical issues and 
events 

Students invite a witness from a former colonized 
country, interview him/her and publish the interview on 
the school website or in a local newspaper / Know your 
identity in a culturally diverse world (see 8 key 
competences); develop your entrepreneurship (see 8 
key competences) 
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At least one optional chapter will be covered with a time allocation of about 6-8 periods. 
 

 

S7  2p Level  O1. Contemporary democracy (1991-2010+) 

Topic 
Suggested content 

 

Learning objectives: by the 
end of the sub-section, 
students will be able to... 

Examples of implementation based on competences 

Suggested activities / skill(s) 

What are the challenges 
for democracy since the 
1990s? (The teacher is 
free to choose either the 
European or global 
setting for this chapter) 

Rule of law, 
pluralism, 
fundamental 
freedoms, universal 
suffrage, separation 
of powers, 
abstentionism, 
nationalism, 
populism, 
communitarianism, 
rise of extremism, 
terrorism, conspiracy 
theories, 
disinformation 
 

• Recall the fundamental 
principles of democracy 

• Explain the main 
obstacles to the 
continuation or 
development of 
democracies 

• sort out relevant 
information to identify 
and counter conspiracy 
theories 

Work with media/press (comparison of pertinent 
newspaper articles) and cross curricular production (e.g. 
art, philosophy, L1 or L2) / Select relevant information in 
one or many documents; synthesize elements coming 
from historic sources and pre-existing knowledge 
 
Utilise tools to evaluate the reliability of information on 
the net (fact-checking) / Show awareness that events in 
the past have multiple explanations 

S7  2p Level  O2. International relationships in the Near and Middle East since 1945 

Topic 
Suggested content 

 

Learning objectives: by the 
end of the sub-section, 
students will be able to... 

Examples of implementation based on competences 

Suggested activities / skill(s) 

Why is the Middle East 
an area of important 
conflicts since 1945?  

Pan-Arabism, Israeli-
Arab wars, Islamism, 
Iran-Iraq War, 
Second Gulf War, 
Arab Revolutions, 
Syrian civil war, 

• Identify different actors 
of this conflict and their 
objectives 

• Describe the issues 
related to the 
international relations 

Project, then role-play on actors in a conflict situation: 
students research in groups about an actor (State, 
group...) in a given situation chosen by the teacher 
(objectives, assets), present their work, then take on this 
role and simulate a negotiation around a major issue in 
the region with the other groups 
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S7  2p Level  O2. International relationships in the Near and Middle East since 1945 

Topic 
Suggested content 

 

Learning objectives: by the 
end of the sub-section, 
students will be able to... 

Examples of implementation based on competences 

Suggested activities / skill(s) 

Nasser, Saddam 
Hussein, Yasser 
Arafat, Shimon 
Peres 

between these actors 
(control of resources 
and territories, regional 
hegemony) 

 

Complex task on civil society development in the Middle 
East countries; students choose their sources, develop 
a problematic and answer it / Evaluate different 
approaches and interpretations of historical issues and 
events; synthesise elements from both historical sources 
and prior knowledge 

 

S7  2p Level  O3. China since 1949 

Topic 
Suggested content 

 

Learning objectives: by the 
end of the sub-section, 
students will be able to... 

Examples of implementation based on competences 

Suggested activities / skill(s) 

How has China become 
a regional and global 
political player? 

Communism, 
planned economy, 
Maoism, Chinese 
involvement in the 
Korean and Vietnam 
wars, Ping Pong 
Diplomacy, Mao 
Zedong, Deng 
Xiaoping's reforms, 
China's entry into the 
WTO (2001), New 
Silk Roads, "String of 
Pearls" strategy, 
Chinese space policy 
 

• Provide an account of 
how China became a 
regional political power 

• Evaluate how policies 
since Deng Xiaoping 
have been responsible 
for China's rise on the 
world stage 

• Describe and explain 
the forms that Chinese 
expansion is taking 
today 

Flipped classroom: preparation of the lesson by the 
pupils on the forms of Chinese expansion / Selecting 
relevant information from one or more documents; 
learning to learn 

Invention of oral exam subjects by the students in 
groups; in a second phase, the groups try to answer the 
subjects invented by the other students, who propose 
an evaluation / Learning to learn; evaluating the interest 
of documents as sources, communicating orally 
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4.4 S7 4p Curriculum 

Teachers have 90 periods to complete the programme. 80 periods have been allocated as an indication.  

S7  2p Level  O4. Contemporary national history 

Topic 
Suggested content 

 

Learning objectives: by the 
end of the sub-section, 
students will be able to... 

Examples of implementation based on competences 

Suggested activities / skill(s) 

To be developed by the 
students (see opposite) 

Depending on 
country 

• Identify the main 
periods of their 
country's history since 
1945 

• Explain how it fits into 
the major trends in 
world history during this 
period 

• Respond to the central 
questions related to key 
topics 
 

Presentation, poster or dossier written on a country 
chosen by the student; pupils have the opportunity to 
integrate their family history into this presentation (e.g. 
interview, mobilisation of family archives etc.) / Gather 
and select relevant information; understand a historical 
development 

S7  4 p level 
A. Cold War (1945-1991) and new international relationship in Europe and in the World (approximately 

18 periods) 

Key questions 
Compulsory 
Content 

Learning objectives: by the 
end of the sub-section, 
students will be able to... 

Examples of implementation based on competences 

Suggested activities / skill(s) 

What were the origins 
and the major 
characteristics of the 
Cold War? 
 

Capitalism, 
communism, market 
economy, planned 
economy, Iron 
curtain. Truman 
Doctrine, 

• Evaluate the role and 
responsibility of the 
USA, the USSR and 
European countries in 
the bipolarisation of the 
world 

Study of propaganda posters / Recognise the subjective 
nature of historical sources; evaluate the interests and 
the limitations of documents as sources of historical 
knowledge 

Creation of a mind map on the ideological, political, 
geopolitical, military, economic, social, cultural and 
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S7  4 p level 
A. Cold War (1945-1991) and new international relationship in Europe and in the World (approximately 

18 periods) 

Key questions 
Compulsory 
Content 

Learning objectives: by the 
end of the sub-section, 
students will be able to... 

Examples of implementation based on competences 

Suggested activities / skill(s) 

Containment, 
Marshall Plan, Two 
Camp Theory 
(Zhdanov Doctrine), 
Popular 
democracies. Berlin 
Blockade, NATO, 
Warsaw Pact, MAD, 
proxy war, space 
race 
 

• Describe the unique 
conflictual nature of the 
Cold War and 
understand the 
differences between 
totalitarian and 
democratic rule 

sports (Olympic Games) opposition of the two blocs / 
Synthesise elements coming from historic sources and 
prior knowledge 

How did international 
relations evolve during 
the cold War? 

Peaceful co-
existence, détente, 
the Korean War, the 
Vietnam War, the 
Berlin Wall; Cuban 
Missile Crisis, 
Prague Spring 1968, 
Helsinki Accords 
1975 

• Identify the different 
periods of the Cold War 
 

• Prioritise the events of 
the Cold War and justify 
the pivotal role of some 
of them 

• Analyse the causes and 
consequences of a 
Cold War crisis 

 

Comparison of speeches and work on arguments / 
Identify points of view and interpretations; apply 
historical knowledge as evidence 
Study the case of Germany as a barometer of 
East/West relations in the Cold War / Select relevant 
information from one or more documents 

How and why did the 
Cold War end? 

Perestroika and 
Glasnost; revolutions 
in Eastern Europe, 
end of the Eastern 
Bloc, Fall of the 
Berlin Wall, 

• Assess and explain the 
long-term and short-
term causes for the end 
of the Cold War. 

Presentation of causalities in the form of a flow chart / 
Demonstrate an understanding of historical processes: 
causes and consequences, changes and continuities... 

Geopolitical mapping of the consequences of the break-
up of the USSR to the present day / Synthesise elements 
from both historical sources and prior knowledge 
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S7  4 p level 
A. Cold War (1945-1991) and new international relationship in Europe and in the World (approximately 

18 periods) 

Key questions 
Compulsory 
Content 

Learning objectives: by the 
end of the sub-section, 
students will be able to... 

Examples of implementation based on competences 

Suggested activities / skill(s) 

dissolution of the 
USSR, Gorbachev 
 

 

To what extent has the 
end of the Cold War led 
to a more complex 
world? 

Unilateralism, 
bilateralism, 
multilateralism, 
terrorism, first and 
second Gulf wars, 11 
September 2001, 
Afghan war, war in 
former Yugoslavia, 
Rwandan genocide, 
international 
humanitarian law 
(IHL), NGO, UN, 
International Criminal 
Court (ICC) 

• Explain the evolution of 
the position of the 
United States in 
international relations 

• Evaluate and compare 
several crisis situations 
that the international 
community has faced 

• Evaluate developments 
in the importance of the 
UN in peacekeeping 
 

Group case studies (in the form of a BAC-type subject) 
to outline a chronology of the issue / Use relevant, 
detailed and in-depth knowledge; synthesise evidence 
from both historical sources and prior knowledge; write 
in-depth and nuanced analyses of historical issues and 
events 

Jigsaw classroom (expert groups) on several crisis 
situations / Identify, analyse and explain commonalities 
and differences; cooperate and share 

S7  4 p level B. Divisions and construction of Europe (approximately 18 periods) 

Key questions 
Compulsory 
Content 

Learning objectives: by the 
end of the sub-section, 
students will be able to... 

Examples of implementation based on competences 

Suggested activities / skill(s) 

What were the origins 
and stages of European 
construction between 
1945 and 1992? 

Federalism, 
sovereignty, 
supranationalism, 
the Hague 
Conference (1948), 
the birth of the 

• Compare the different 
options for re-building 
Europe after 1945 

• Evaluate the favourable 
factors and obstacles to 

Write two contradictory arguments – one for federalism 
and the other for sovereignty / Identify points of view and 
interpretations., select and classify arguments 

Analytical map of the consequences of enlargement of 
the European construction (= from a Europe of the Rhine 
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S7  4 p level B. Divisions and construction of Europe (approximately 18 periods) 

Key questions 
Compulsory 
Content 

Learning objectives: by the 
end of the sub-section, 
students will be able to... 

Examples of implementation based on competences 

Suggested activities / skill(s) 

Council of Europe 
(1949), Schuman 
Declaration; 
European Coal and 
Steel Community 
(ECSC), European 
Defence Community 
(EDC), Treaty of 
Rome; establishment 
of Common 
Agricultural Policy 
(CAP), Maastricht 
Treaty 
 

European cooperation 
after the war 

• Identify and explain the 
different stages of the 
enlargement and 
deepening of the 
European communities 

 

towards enlargement to the south, Russian resistance 
and the evolution of NATO member states, extension of 
the Eurozone) / Demonstrate understanding of historical 
processes: causes and consequences, change and 
continuity… 

How and why did the 
dictatorships in 
southern and Eastern 
Europe end? 
 
How did the transition to 
democracy take place? 

Case study of one 
Southern European 
country of choice 
(Greece, Spain OR 
Portugal) AND case 
study of one Eastern 
European country of 
choice.  These case 
studies must deal 
with the following 
concepts: 
dictatorship, 
democracy; 
transition to 
democracy; actors 
(e.g. people, leaders, 

• Assess the role of 
actors in the transition 
from dictatorship to 
democracy 

• Compare the different 
paths to democracy 

• Characterise a 
democratic state 

Prepare posters or infographics on case study based on 
student choice and the composition of students in the 
class / Use different forms of communication 

Role play on the transition to democracy / Evaluate the 
different approaches and interpretations of historic 
questions and events 

Comparative graph (flowchart type) on the end of the 
dictatorship and the demographic transition in two 
selected countries / Demonstrate understanding of the 
historical processes, causes and consequences, 
changes, and continuities 
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S7  4 p level B. Divisions and construction of Europe (approximately 18 periods) 

Key questions 
Compulsory 
Content 

Learning objectives: by the 
end of the sub-section, 
students will be able to... 

Examples of implementation based on competences 

Suggested activities / skill(s) 

trade unions, church, 
army, police 
informants, civil 
society, parties), 
revolution, rule of 
law, freedom of 
press, pluralism, free 
elections, 
changeover, renewal 
of élites, 
fundamental 
freedoms, universal 
suffrage, separation 
of powers 
 

What are the challenges 
of European 
construction and the 
democracy in Europe 
since the 1990s?  

Integration, 
enlargement, 
euroscepticism, 
Schengen 
agreements, 
Copenhagen criteria, 
eurozone, draft 
European 
constitution (2005), 
migration crisis 
(2015), Brexit, 
European identity, 
nationalism, 
populism, 
abstentionism, 

• Discuss the current 
challenges facing EU 
member states 

• Explain the main 
obstacles to the 
maintenance or 
development of 
democracies 

• Sort out relevant 
information to identify 
and counter conspiracy 
theories 

A forward-looking summary-what are the possible 
scenarios for the future of the EU? / Deploy accurate, 
relevant and detailed and in-depth knowledge 

Debate or role play (legalisation of cannabis, 
Euroscepticism, another Brexit?) / Base work on 
pertinent ideas, analysis and arguments, evaluate the 
different approaches and interpretations of historical 
questions and events 

Work on the press and interdisciplinary images and texts 
(arts, philosophy, Language 1 or 2) / Select relevant 
information from one or more documents; synthesise 
elements from both historical sources and prior 
knowledge 
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S7  4 p level B. Divisions and construction of Europe (approximately 18 periods) 

Key questions 
Compulsory 
Content 

Learning objectives: by the 
end of the sub-section, 
students will be able to... 

Examples of implementation based on competences 

Suggested activities / skill(s) 

communitarianism, 
rise of extremism, 
conspiracy theories, 
disinformation 
 

Work on tools for evaluating the reliability of information 
on the net (fact-checking) / Identify points of view and 
interpretations 
 

S7  4 p level C. Socio-economic and socio-cultural evolution in Europe since 1945 (approximately 12 periods) 

Key questions 
Compulsory 
Content 

Learning objectives: by the 
end of the sub-section, 
students will be able to... 

Examples of implementation based on competences 

Suggested activities / skill(s) 

How can we explain the 
socio-cultural 
developments of the 
years 1945-1973? 

Welfare state, The 
Glorious Thirty, 
consumer society, 
beginnings of 
ecological 
movements, May 
´68, mass 
immigration in 
Europe, 
tertiarisation, 
changes in the social 
situation of women, 
feminism, sexual 
revolution 

• Present the radical 
changes associated 
with economic growth in 
Europe in the post-war 
period 

• Highlight the main 
socio-cultural 
developments from 
1945 to 1973, 
differentiating what 
occurred in Eastern and 
Western Europe 

Study of statistics on the measurement of development 
(economic growth and evolution of living conditions and 
equipment) / Know how to differentiate between primary 
and secondary sources; their nature: text, iconographic 
document, statistics, etc; evaluate the interest and limits 
of documents as sources of historical knowledge 

Create a mental map highlighting the relationships 
between social, cultural and economic phenomena / 
Draw up a summary of the information 

Synthesise a documentary file on the social, economic 
and environmental limits of the Glorious Thirty / 
Understand a historical fact in its context.  Analyse a 
source in its historical context 

Survey of family (grandparents...) on changes since 
1945 and presentation in class / Demonstrate a relevant 
and thorough knowledge of the past 
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S7  4 p level C. Socio-economic and socio-cultural evolution in Europe since 1945 (approximately 12 periods) 

Key questions 
Compulsory 
Content 

Learning objectives: by the 
end of the sub-section, 
students will be able to... 

Examples of implementation based on competences 

Suggested activities / skill(s) 

How did technical 
economic and social 
evolutions affect society 
since 1973? 

Oil shock, mass 
unemployment, 
globalisation, 
liberalisation, 
internet, GAFAM, 
digital revolution, 
ethnic diversification 
of the European 
population, gender 
issues 

• Assess the impact of 
technological progress 
and economic 
development in Europe 
after 1973 

• Describe and compare 
everyday life (family 
and professional life) in 
the 1950s and after the 
2000s 

• Understand and 
evaluate positions on 
migrant reception and 
gender issues 

Group work; create a video on a correlation between 
economy/technology and society based on internet 
research / Evaluate the utility of various types of sources 
as evidence of the past; work with digital devices and 
multimedia 

Debate/Reflection on the „triumph of Fordism, “the „cult 
of performance,“ OR „growth/decline in growth“ / 
Demonstrate understanding of historic processes, 
causes and consequences, change and continuity. 
formulate questions and answer them; formulate 
questions and respond to them: make hypotheses and 
evaluate them; produce analytical and evaluative 
answers about historical issues and events in depth 

Write two skits written and performed by students: family 
relationships in the 1950s and 2010s / Demonstrate 
relevant and thorough knowledge of the past 
 

S7  4 p level D. Decolonisation and its consequences (about 16 periods) 

Key questions 
Compulsory 
Content 

Learning objectives: by the 
end of the sub-section, 
students will be able to... 

Examples of implementation based on competences 

Suggested activities / skill(s) 

Why and how did 
decolonisation occur? 

Nationalism, 
nationalist leaders, 
San Francisco 
conference (1945), 
Bandung conference 
(1955), non-

• Compare and contrast 
two independence 
processes 

• Assess and prioritise 
the role of internal and 

See Description (case studies). Use a variety of 
documents / Know how to differentiate between primary 
and secondary sources; their nature: text, iconographic 
document, statistics, etc. 
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S7  4 p level D. Decolonisation and its consequences (about 16 periods) 

Key questions 
Compulsory 
Content 

Learning objectives: by the 
end of the sub-section, 
students will be able to... 

Examples of implementation based on competences 

Suggested activities / skill(s) 

alignment, case 
study of two 
contrasting 
independence 
processes. These 
case studies must 
introduce the 
following concepts: 
internal and external 
causes of the 
independence 
process, actors, 
means of action and 
choices made by the 
independence 
fighters and the 
colonial powers, 
negotiation process 
 

external causes in the 
independence process 

Have the decolonised 
states become truly 
independent? 

Neo-colonialism, 
interference, 
economic 
dependence, other 
dependencies 
(technological, 
military) 

• Estimate the degree of 
independence of the 
new states after the 
decolonisation process 

• Evaluate and discuss 
the relevance of the 
concept of neo-
colonialism 

Treatment in the form of an essay based on a set of 
documents / Write balanced, coherent and focused 
historical explanations that take into account multiple 
factors; write in-depth and nuanced analyses of historical 
issues and events; propose conclusion 

What types of states 
emerged from the 

Third World, 
development, 

• Characterise and 
categorise the regimes 

Analyse media cartoons / Identify points of view and 
interpretations; select relevant information from one or 
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 5 

S7  4 p level D. Decolonisation and its consequences (about 16 periods) 

Key questions 
Compulsory 
Content 

Learning objectives: by the 
end of the sub-section, 
students will be able to... 

Examples of implementation based on competences 

Suggested activities / skill(s) 

decolonisation 
process? 

corruption, 
kleptocracy 

resulting from 
decolonisation 

• Compare them with 
other types of regimes 

 

more documents; understand a historical fact in its 
context 

What are the legacies of 
the colonial period in 
contemporary minds? 

Plurality of 
memories, restitution 
of cultural property, 
demands of 
reparation, racism 

• Identify some of the 
consequences of 
colonisation for the 
populations that have 
emerged from it 

• Explain the plurality of 
memories of 
colonisation 

• Show the impact of 
these memories on 
relations between 
states or groups of 
people today ((e.g.: 
representations of the 
other, memory claims, 
intercultural or 
diplomatic tensions) 

Group work presented orally; students will be asked to 
give their own opinion on the topics presented / Selecting 
and classifying arguments; evaluating different 
approaches and interpretations of historical issues and 
events 

Students invite a witness from a former colonized 
country, interview him/her and publish the interview on 
the school website or in a local newspaper / Know your 
identity in a culturally diverse world (see 8 key 
competencies); develop entrepreneurship (see 8 key 
competencies) 
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S7  4 p level E. China since 1949 (about 16 periods) 

Key questions 
Compulsory 
Content 

Learning objectives: by the 
end of the sub-section, 
students will be able to... 

Examples of implementation based on competences 

Suggested activities / skill(s) 

Under what 
circumstances did a 
new communist state 
emerge in Asia in 1949? 

Foundation of the 
People's Republic of 
China, communism, 
nationalism, civil war, 
Mao Zedong 
 

• Explain the main 
challenges faced by the 
Chinese communists in 
taking power in 1949 

Flipped classroom: preparation of the lesson by the 
students / Selecting relevant information from one or 
more documents; learning to learn 

What is Maoism? How 
did China become a 
regional political 
player? 

Planned economy, 
Maoism, mass 
mobilisation, 
Hundred Flowers 
Campaign, Great 
Leap Forward, 
Chinese involvement 
in Korean and 
Vietnam wars, Ping-
Pong diplomacy, 
Cultural Revolution, 
Little Red Book 

• Define Maoism and 
compare it with 
Stalinism (ideology, 
political structures, 
economic choices) 

• Give an account of how 
China became a 
regional political power 

Analyse posters and photographs on Maoism (ideology, 
policies) / Understanding a historical fact in context; 
recognising the subjective nature of historical sources 

Is China's opening and 
economic development 
putting an end to the 
communist system? 

Deng Xiaoping's 
reforms, SEZs, 
socialist market 
economy, 
Tiananmen Square 
crackdown (1989), 
opening of the 
Shanghai Stock 
Exchange (1990), 
China's entry into the 
WTO (2001) 
 

• Assess the extent to 
which economic 
reforms in China are 
transforming the nature 
of the communist 
system 

Development in groups of a model essay: introduction, 
detailed plan, conclusion / Formulating and answering 
questions: formulating and evaluating hypotheses; 
selecting and classifying arguments; proposing 
conclusions 
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S7  4 p level E. China since 1949 (about 16 periods) 

Key questions 
Compulsory 
Content 

Learning objectives: by the 
end of the sub-section, 
students will be able to... 

Examples of implementation based on competences 

Suggested activities / skill(s) 

To what extent is China 
a new superpower? 

China's Africa policy, 
string of pearls 
strategy, new silk 
roads, China's space 
policy, hard power, 
soft power, 
restitution of Hong 
Kong and Macao 
(1997, 1999), Beijing 
Olympic Games 
(2008) 
 

• Assess the extent to 
which China can be 
considered a new 
superpower 

Study of Chinese nationalism in movies / Assess the 
value and limitations of documents as sources of 
historical knowledge; recognise the subjective nature of 
historical sources 
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5. Evaluation 

The assessment of pupils is the responsibility of each teacher. The trend supported is the 
continuous individual diagnostic assessment of pupils' performance with a wider use of verbal 
assessment. The assessment of pupils' performance and work results must be based on the 
performance of specific and achievable tasks, the assessment of individual pupil progress and 
positive feedbacks. The principles of assessment include age appropriateness and the 
motivating nature of assessment-respect for pupils' individuality, assessment in line with 
individual ability and progress, sufficient feedback, and reasonable tolerance of errors and 
mistakes. Pupils must be given the opportunity to experience success, not be afraid of making 
mistakes and work with them. 
 
Assessment is carried out in the following two methods: 
 
Formative assessment (A Mark), which is a systematic process. It provides information to 
the pupil about his/her learning outcomes. It forms the basis for the pupils' further development 
and plays a consultative and informative role for the pupils themselves, their parents and the 
school. For teachers, the assessment of learning outcomes is an opportunity to reassess the 
aims, methods and results of their teaching and approach. 

 
Summative assessment (B Mark) provides a report on the level of a pupil's knowledge and 
skills at a certain date, and the following general principles should be observed:  

• performance should be assessed against all the criteria set out in the curriculum 

• the assessment must relate only to work within the subject  
 

2 Period Course - Year 6 and 7 

• it is up to each school’s teachers to devise B-tests. B-tests may be formulated in 
different ways (written and/or oral and/or practical exercices…). 

• the format(s) of the B-tests should be announced at the beginning of the school year 
and harmonised at school level. 

These new provisions give much greater freedom to teaching staff to determine what falls 
within the scope of the B grade according to their objectives. 

However, the specific character of the B grade as an examination grade should be 
preserved. In order to do so, we feel it is important to recall two principles: 

A. Principle of fairness: it is up to the teaching staff in each school to determine the form 

of the B tests and to ensure that they are harmonised. Teachers in the same school 

are all required to follow the choices made by the pedagogical team, so as to 

ensure fairness between students. 

B. B Quality principle: The B mark should reflect the work and abilities of each student 

at the time of the assessment. Therefore, teaching teams should ensure that the 

methods they choose ensure that the grade awarded to a candidate truly reflects 

personal work, without the help of another person or artificial intelligence. 

Pupils know specifically what is expected of them and what the requirements are for each 
level of assessment. 
 
4 Period Course - Year 6 

There are three assessment components to S6.4 History (B Mark):  
  
1. One compulsory 1.5-hour (90 min)  examination in November/December, structured as 
follows:   
(i) Source analysis question (ii) Comparative analysis of two sources (iii) Evaluation of the 
utility of two sources (values and  limitations (iv) One essay based on a topic studied in class. 
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2.  One compulsory research project conducted throughout the year either individually or in 
pairs. The project must be submitted by April of the school year.   
 
3.  One compulsory 3-hour (180 min) exam in the June,  based on the Baccalaureate format. 
 
 
4 Period Course - Year 7 
 
The B mark is determined by a 3 hour (180 min) examination at the end of the first semester. 
This examination should follow the question structure of the Baccalaureate examination. 
 
The assessment criteria meet the principles of validity, reliability and transparency according 
to the Assessment Policy in the European Schools (Ref: 2011-01-D-61-en Assessment Policy 
in the European Schools). And are in line with the document (2017-05-D-29 - Marking system 
of the European Schools: Guidelines for use). 
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5.1 Attainment descriptors – History S6 and S7 

*The attainment descriptors in italics, marked in bold apply to four period History only. 
 

Grade 
Mark 

Performance 

Assessment objective 1: 
Knowledge and 
understanding  

Assessment objective 2: 
Application and 
interpretation  

Assessment objective 3: 
Synthesis and evaluation  

Assessment objective 4: 
History communication 

skills  

A 

9,0-10 

Excellent 

Excellent range of 
knowledge. Excellent 
understanding of historical 
context and processes. 
 

Accurate, relevant, 
organised, detailed and in-
depth and deployment of 
knowledge.  

Excellent application of 
historical knowledge as 
evidence. Excellent ability to 
compare and contrast sources. 
Clearly substantiated 
conclusions showing strong 
awareness that events in the 
past have multiple 
explanations.  
 
Excellent awareness of the 
different approaches to, and 
interpretations of, historical 
issues and events.  

Excellent evaluation of 
source utility. Excellent 
synthesis of evidence from 
both historical sources and 
background knowledge. 
 
Excellent evaluation of the 
different approaches to, 
and interpretations of, 
historical issues and 
events.  

Balanced, coherent and 
focused historical 
explanations both orally and 
in written form.  
 
Excellent ability to produce 
analytical and evaluative 
written essays about 
historical issues and 
events in depth. High level 
of research skills and 
organisation (including 
referencing for the year 6 
personal research 
assignment.)  

B 

8,0-8,9 

Very Good 

Very good range of 
knowledge. Very good 
understanding of historical 
context and processes. 
 

Nearly always accurate, 
relevant, organised, and 
either detailed or in-depth, 
deployment of knowledge.  

Very good application 
historical knowledge as 
evidence. Very good ability to 
compare and contrast 
sources. Substantiated 
conclusions showing 
awareness that events in the 
past have multiple 
explanations.  
 
Very good awareness of 
the different approaches 
to, and interpretations of, 
historical issues and 
events. 

Very good evaluation of 
source utility. Very good 
synthesis of evidence from 
both historical sources and 
background knowledge. 
 
Very good evaluation of 
the different approaches 
to, and interpretations of, 
historical issues and 
events.  

Developed, structured logical 
arguments.  
 
Very good ability to 
produce analytical and 
evaluative written essays 
about historical issues and 
events in depth. Very good 
level of research skills and 
organisation (including 
referencing for the year 6 
personal research 
assignment.)  
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Grade 
Mark 

Performance 

Assessment objective 1: 
Knowledge and 
understanding  

Assessment objective 2: 
Application and 
interpretation  

Assessment objective 3: 
Synthesis and evaluation  

Assessment objective 4: 
History communication 

skills  

C 

7,0-7,9 

Good 

Good range of knowledge. 
Good understanding of 
historical context and 
processes.  
 
Mostly accurate, relevant, 
detailed*, and organised 
deployment of knowledge.  

Good application of historical 
knowledge as evidence. Good 
ability to compare and contrast 
sources. Produce conclusions 
showing awareness that 
events in the past have 
multiple explanations.  
 
Good awareness of the 
different approaches to, and 
interpretations of, historical 
issues and events.  

Good evaluation of source 
utility. Good synthesis of 
evidence from both historical 
sources and background 
knowledge.  
 
Good evaluation of the 
different approaches to, 
and interpretations of, 
historical issues and 
events.  

Balanced and focused 
historical arguments.  
 
Good ability to produce 
analytical and evaluative 
written essays about 
historical issues and events 
in depth. Good level of 
research skills and 
organisation (including 
referencing for the year 6 
personal research 
assignment.).  

D 

6,0-6,9 

Satisfactory 

A range of knowledge. Some 
S7 level understanding of 
historical context and 
processes.  
 
Reasonably accurate, 
relevant, detailed, 
organised deployment of 
knowledge.  

Able to apply historical 
knowledge as evidence. Able 
to compare and contrast 
sources and produce 
conclusions showing some 
awareness that events in the 
past have multiple 
explanations. 
 
 Reasonable awareness of 
the different approaches 
to, and interpretations of, 
historical issues and 
events.  

Satisfactory evaluation of 
source utility. Satisfactory 
synthesis of evidence from 
both historical sources and 
background knowledge. 
 
Shows reasonable ability to 
evaluate different 
approaches to, and 
interpretations of, historical 
issues and events.  

Able to produce historical 
explanation.  
 
Shows ability to produce 
analytical and evaluative 
written essays about 
historical issues and events. 
Reasonable research skills 
and organisation (including 
referencing for the year 6 
personal research 
assignment.).  
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Grade 
Mark 

Performance 

Assessment objective 1: 
Knowledge and 
understanding  

Assessment objective 2: 
Application and 
interpretation  

Assessment objective 3: 
Synthesis and evaluation  

Assessment objective 4: 
History communication 

skills  

E 

5,0-5,9 

Sufficient 

Basic knowledge. Basic 
understanding of historical 
context and processes.  
 
Some accurate, relevant, 
organised deployment of 
knowledge.  
 

Able to apply basic historical 
knowledge as evidence. 
Able to compare and 
contrast sources and 
produce basic conclusions.  
 
Some awareness of the 
different approaches to, 
and interpretations of, 
historical issues and 
events.  

Basic evaluation of source 
utility. Basic synthesis of 
evidence from both historical 
sources and background 
knowledge.  
 
Some evaluation of 
different approaches to, 
and interpretations of, 
historical issues and 
events.  
 

Basic ability to produce 
historical explanation.  
 
Some ability to produce 
analytical and evaluative 
written essays about 
historical issues and events. 
Basic research skills and 
organisation (including 
referencing for the year 6 
personal research 
assignment.).  
 

F 

3,0-4,9 

Failed (Weak) 

Little/limited knowledge 
but major 
errors/omissions. 
Confused deployment of 
knowledge.  
 
Difficulty 
understanding of even 
basic historical 
processes.  

Significant difficulties in 
applying basic historical 
knowledge as evidence.  
 
Difficulties in 
comparing and 
contrasting sources 
and producing 
conclusions.  

Significant difficulties in 
evaluating source utility and 
synthesising evidence.  
 
Difficulties in evaluating 
different approaches to, 
and interpretations of, 
historical issues and 
events.  

Significant difficulties in 
producing historical 
explanation.  
 
Attempted but inadequate 
research skills and 
organisation.  

FX 

0-2,9 

Failed 
(Very 
Weak) 

Very poor knowledge.  
 
Unable to understand even 
basic historical processes.  

Unable to apply basic 
historical knowledge as 
evidence. 
 
Unable to compare and 
contrast sources and 
produce conclusions.  

Unable to evaluate source 
utility and synthesise 
evidence.  
 
Unable to evaluate different 
approaches to, and 
interpretations of, historical 
issues and events.  

Unable to produce historical 
explanation.  
 
Very little or no research 
skills and organisation.  
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6 Appendices 

6.1. Baccalaureate examination, with effect from the school year 2024-2025 

The exams cover the 7th year curriculum, but they also test skills learned in previous years, 
especially in the 6th year.  
 

6.1.1 The Written Baccalaureate Paper 

The baccalaureate exam is based on the themes of the 7th year. The exam has a total duration of 
three hours: it consists of two parts, each requiring approximately one and a half hours. The first part 
is based on questions on a set of documents and deals with chapter B (Divisions and 
Construction of Europe) or chapter C (Socio-Economic and Socio-Cultural Evolution in Europe since 
1975); the second part is based on questions and deals with Chapter A (Cold War: 1945-1991 
and new International relations in Europe and in the World), Chapter D (Decolonization and its 
consequences), and Chapter E (China since 1949). 

 
Part 1 – Source-Based Questions 

The first part must be based on four different documents each year (primary and secondary 
sources) and consists of a set of four questions. 

The first question assesses the understanding of a cartoon or part of a cartoon. 
The second question assesses the analysis and comparison of two documents in reference to 
their content. 
The third question evaluates the analysis of the usefulness of the two documents from the previous 
question in relation to their provenance and their nature (it is important to focus on the value and 
reliability of the source). 
The fourth question is a synthesis question that evaluates qualities of synthesis, critical study of 
sources and contextualization. The topic includes four sources, two of which are non-written 
(e.g., cartoons, photographs, statistics, maps). The subject combines primary and secondary 
sources. The candidate must use the four documents and personal knowledge to develop the 
answer. The total of written sources should not exceed approximately one thousand words. 
 
Part 2 – Knowledge-based questions 

This exercise consists of three separate questions from at least two of the three chapters A, 
D and E. 

The first question evaluates the mastery of knowledge. This question evaluates the ability to 
memorize and select knowledge as well as the mastery of the mandatory content of the curriculum 
(second column of the curriculum tables) through a description or a definition. 

The second question evaluates the ability to reconstruct, describe and interpret a historical fact. 

The third question evaluates the mastery of knowledge, the ability to explain and evaluate 
approaches and interpretations of historical issues and events. 
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Assessment of the Baccalaureate Examination 
 
The evaluation criteria are listed below according to the level descriptors achieved. 
The tables below show the priority objective (middle column) for each question in the written test. 
 

Part 1 – Approximately 1½ hours 
 

Question  Primary Assessment Objective(s) Marks 

The first question assesses the 
understanding of a cartoon or part of 
a cartoon. 

1. Knowledge and understanding 
•Select relevant historical knowledge  
• Understand a historical fact in its context 

10 

The second question evaluates the 
analysis and comparison of two 
documents in reference to their content. 

2. Application and interpretation 
• Compare and contrast sources as 
evidence about historical knowledge 
 

12 

The third question evaluates the 
analysis of the usefulness of the two 
documents from the previous question 
in relation to their provenance, their 
nature (it is important to focus on the 
value and reliability of the source). 

3. Evaluation 
• Evaluate the utility of various types of 
sources as evidence about historical 
knowledge 
 

8 

The fourth question assesses the ability 
to synthesise based on a critical 
study of the documents and 
contextualized personal knowledge. 
It is important to refer to all the 
documents  

4. Synthesis  
• Demonstrate an understanding of 
historical processes: cause and effect; 
continuity and change etc. based on 
accurate, relevant and contextualized 
information• Deploy accurate, relevant and 
detailed, in-depth knowledge of the past. 
• Demonstrate understanding of 
historical process based on critical study of 
documents 
 

20 

  50 
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Part 2– Approximately 1½ hours 
 

Question  Primary Assessment Objective(s) Marks 

The first question evaluates the mastery 
of knowledge. This question highlights 
the qualities of memorization and 
selection of knowledge as well as the 
mastery of compulsory content of the 
curriculum through a description or a 
definition. 

1. Knowledge and understanding 
• Deploy accurate and relevant knowledge 
of the past. 

6 

The second question assesses the 
ability to reconstruct, describe and 
interpret a historical fact. 

As in first question and in addition: 
 
2. Application and interpretation 
• Show awareness that events in the past 
have multiple explanations. 
 

16 

The third question assesses the 
mastery of knowledge, the ability to 
explain and evaluate approaches 
and interpretations of historical issues 
and events. 

As in first and second question and in 
addition: 
 
2. Application and interpretation 
• Identify different approaches or 
interpretations of a historical event of 
problem 
 
3. Critical evaluation 
• Evaluate the different approaches to, and 
interpretations of, historical issues and 
events. 
 
4. Synthesis 
• Write an organized text that thoroughly 
analyses a historical issue 
 

28 

  50 
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6.1.2 Preparation of the subjects for the BAC written exam: Generic matrix for History 4P 
 

Task  
Test 
element.  

Competence  Weighting 
expressed 
as a % (of 
the 
section)  

Learning objective  Question(s
)  

Evaluation/  
marking  

Weighting 
expressed 
in marks  

Part 1: 
Document 
analysis  
(Questions 1.1, 
1.2. 1.3., 1.4.)  

1  
Knowledge 
and 
understandi
ng  

+/- 35 %  Select relevant historical knowledge in one or 
more documents. 
 
 
Understand a historical fact in context  
 
Show understanding of historic processes: 
causes and consequences, change and 
continuity  
 
Deploy relevant, detailed and in-depth 

knowledge.  

1.1, 1.2. 
a n d  
1.4. 

 
1.1 

 
1.4 

 

 

 
1.4 

See the descriptors 
of levels achieved 
and the marking grid 
specific to the exam.  
 

17 

 2  
Application 

and 

interpretation  

+/- 25 % Identify points of similarity and difference. 
 
Identify points of view and interpretation 
 
Deploy historic knowledge as a source of 
evidence.  

1.2. 

 
1.2. 
 
1.3 and 1.4 

 12 

 3  
Synthesis 
and 
evaluation  

+/- 40 % Know how to differentiate sources: primary and 
secondary sources, the type of source, text, 
image, statistics, etc. 
 
Recognise the subjective nature of historic 
sources  
 
Assess the value and limits of documents as 
sources of evidence about the past  
 

Synthesise evidence from both historical 

sources and background knowledge  

1.2. and 
1.3. 
 
 
1.3 
 
 
1.3 
 
 
1.4 

 21 

Part 1      50 
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Part 2: 
Structured 
responses  
(Questions 2.1, 
2.2., 2.3)  

1 Knowledge and 
understanding  
 

+/- 25% Deploy accurate, relevant and detailed in-depth 
knowledge of the past.  

 

2.1., 2.2., 
2.3. 

See the descriptors 
of levels achieved 
and the marking grid 
specific to the exam.  
 

12 

 2 Application 
(of 
knowledge) 
and 
interpretation  
 

+/- 20% Select and classify arguments  
 
Show awareness that events in the past have 
multiple explanations.  
 
Use different approaches to and 

interpretations of questions and historic 

events.  

2.2., 2.3. 

 
2.2., 2.3. 

 

 
2.2., 2.3. 

10 

 3 Synthesis 
and 
evaluation  
 

+/- 15% Evaluate the different approaches to and 
interpretations of historical issues and events.  

 

2.3. 8 

 4 History 
communicatio
n skills  
 

+/- 40% Formulate questions and respond to them: make 
hypotheses and evaluate them  
 
Base writing on ideas, analysis and pertinent 
arguments  
 
Write balanced, coherent and focused historical 
explanations taking into account multiple factors  
 
 
Produce analytical and evaluative answers 
about historical issues and events in depth 
 
Suggest conclusions  

2.3. 
 
 
2.2. et 2.3. 

 
 
2.2. et 2.3. 

 
 

 
2.3. 

 
 
2.3. 

20 

Part 2      50 

Total      100 
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6.1.3 Paper-specific matrix for History PART 1 and 2 

Reminder: for the European Baccalaureate it is considered that if a student has obtained 50 marks out 
of 100 he/she is considered to have reached a sufficient level.  

EXCELLENT 
VERY 
GOOD 

GOOD SATISFACTORY SUFFICIENT INSUFFICIENT FAIL 

100-90 89-80 79-70 69-60 59-50 49-21 20-0 

Competence 

(and weighting 

expressed in % 

for part 1. 

Learning objective  Questions of Part 1 Weighting 

expressed in 

marks. 

 
1.  

10 marks 

 

1.2 

10 marks 

1.3 

10marks 

1.4. 

20 marks 

1 

Knowledge and 

understanding  

 

 (+/- 35 %) 

Select relevant historical information in one 

or more documents.  

 

0 – 100% 
90 

0-100% 
80 

X 0-100% 
80 

17 
 

Understanding a historical fact in context  

 

0-100% 

100 

X 

 

X X 

Demonstrate an understanding of historical 

processes: cause and effect; continuity and 

change, etc.   

X X 

 

X 

 

0-100% 

50 

Deploy accurate, relevant and detailed in-

depth knowledge 

X 

 

X 

 

X 

 

0-100% 

50 

2 

Application (of 

knowledge)  

and 

interpretation   

 

 (+/- 25 %) 

Identify similarities and differences 

 

X 

 

0-100% 

100 

X 

 

X 12 

Identify points of view and interpretations X 

 

0-100% 

100 

X 

 

X 

Deploying historical knowledge as evidence  

 

X 

 

X 

 

0-100% 

100 

0-100% 

100 

3  

Synthesis and 

evaluation  

(+/- 40 %) 

Know how to differentiate between primary 

and secondary sources; the type of source: 

text, pictorial, statistics, etc.  (C3) 

X X 0-100% 

80 

X 21 

Recognise the subjective nature of historic 

sources 

X 

 

X 

 

0-100% 

80 

X 

Assess the value and limits of documents as 

sources of evidence about the past 

X 

 

X 0-100% 

100 

X 

Synthesise evidence from both historical 

sources and background knowledge 

X 

 

X 

 

X 

 

0-100% 

60 

Total Part 1  

 

        50 
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The learning objectives are evaluated each time as a percentage and are then weighted in points. The figures in green 

serve as an example. 

Competence 

(and weighting 

expressed in % 

for part 2) 

Learning objective 

 

 

Questions of Part 2 Weighting 

expressed in 

marks. 
2.1.  

 6 points  

2.2.  

16  points 

2.3 

28  points 

1. 

Knowledge and 

understanding 

 (+/- 25%) 

Deploy accurate, relevant and detailed in-

depth knowledge 

0-100 %  

 

80 

0-100% 

 

50 

0-100% 

 

85 

 

12 

2 

Application (of 

knowledge) 

and 

interpretation 

 (+/- 20%) 

Select and classify arguments 

 

X 0-100% 

50 

0-100% 

75 

10 

Show awareness that events in the past have 

multiple explanations. 

X 

 

0-100% 

50 

0-100% 

50 

Use different approaches to and 

interpretations of questions and historic 

events. 

X 0-100% 

50 

0-100% 

50 

3 

Synthesis and 

evaluation  

 (+/- 15%) 

Evaluate the different approaches to and 

interpretations of historical issues and 

events. 

X X 0-100% 

50 

8 

4  

History 

communication 

skills 

 (+/- 40%) 

Formulate questions and respond to them: 

make hypotheses and evaluate them 

 

X 

 

X 

 

0-100%  

80 

20 

Base writing on ideas, analysis and pertinent 

arguments 

 

X 0-100% 

50 

0-100% 

60 

Write balanced, coherent and focused 

historical explanations taking into account 

multiple factors 

 

X 0-100% 

 

50 

0-100% 

 

60 

Produce analytical and evaluative answers 

about historical issues and events in depth. 

 

X X 0-100% 

60 

Suggest conclusions 

 

X X 

 

0-100% 

60 

Total Part 2    50 

Total of the 
two parts 

  100 
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  c  

6.1.4 Sample Bac written examination 
 

 

 

HISTORY 

 
(4 HOUR OPTION COURSE) 

 
 
 
 
 
 
 

DATE:   
 

 
LENGTH OF THE EXAMINATIONS:  3 Hours (180 minutes) 
 
 
 
PERMITTED EQUIPMENT:          NONE 
 
 
 
SPECIAL REMARKS:                          ANSWER ALL QUESTIONS IN BOTH 
        
                                                              PART 1 and PART 2 
                                          

 
 

PART 1 and PART 2 carry equal marks 
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PART 1  

RESEARCH OF DOCUMENTS 

Part of syllabus:    

Chapter B /or C 

 

ANSWER all THE QUESTIONS

 

Source A 

A cartoon from the British cartoonist David Low published in the Manchester 
Weekly Guardian, on 19 October 1956. 
 

 
 

 

The label on the baby’s coat says “Imperial preference”. 
“Last Bus” 
 
From: www.cvce.eu 
 

http://www.cvce.eu/
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Source B   

A poster from the French Communist party, published in 1952. 

 

 
 
Text:  
The Treaty of the European Army (European Defense Community) revives the German 
Army. Demand that your elected officials reject the Bonn and Paris Agreements - The 
French Communist Party 
 
From: www.cvce.eu 
 

 

  

http://www.cvce.eu/
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Source C  

An extract from the Memoirs of the West German Chancellor Konrad Adenauer, 
1955-1959, published in 1967. 

 
In the year 1957 a great step forward was achieved in the process of European unity.  
On the 25th March 1957 the Rome Treaties, concerning the European Economic 
Community and EURATOM, were signed.  We could not have found a more significant 
place for the signing than the esteemed city of Rome. When we look back today to 
identify the foundations of Europe’s future, the greatest legacy to which Rome bears 5 
witness was our commitment. The signing of the treaty was an event of the greatest 
economic and political significance.   As a result of the worldwide developments 
following the war, no economy of a single European state could remain healthy in the 
long term, because the economic territory of each European state was too small. 

 
From: Konrad Adenauer, Memoirs, 1956-1963, Volume 3, Stuttgart 1967.
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Source D 

 
An extract from an article by French historian Laurent Warlouzet from 2008, 
“France and the negotiations of the Treaty of Rome (1955–1957)“ 
 
(…) the Treaty of Rome establishing the EEC fulfilled the wishes of many French 
decision-makers. First, politically and institutionally, the balance between 
supranational institutions (with the Commission alone having the power to make 
proposals, and with powers conferred on the Court of Justice) and the 
intergovernmental dynamic (the crucial role of the Council of Ministers) reflected a 5 
broad consensus. Pro-Europeans were happy to see the European Community idea 
relaunched after the failure of the EDC in 1954, though the EEC was less supranational 
than the ECSC or the EDC. 
The second attraction of the EEC for France was its drive for economic integration. It 
promised a liberalisation of trade which was vital to France if it was to boost its 10 

economy and avoid isolation on the international stage.  
The EEC represented a balance between a supranational Europe and an 
intergovernmental Europe on the one hand, and between a deregulated Europe and 
an organised Europe on the other. It was able to satisfy a very wide range of decision-
makers with contrasting aspirations for Europe. 15 

 
From: www.cvce.eu

http://www.cvce.eu/
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PART 1 

Research of documents  

 

Using the sources and your own knowledge answer all the following questions: 

 

 

1. Explain the message of the cartoon, Source A. 

In your answer you must refer to elements of the cartoon and provide historical context. 

10 Marks 

 

2. Compare and contrast Sources C and D regarding the Treaties of Rome. (It is important 

to focus on similarities and differences in the source content.)  

 

12 Marks 

 

3. Assess the value and limitations of Source C and D in studying the construction of 

Europe in the 1950’s. (It is important to focus on the source value and reliability.) 

8 Marks 

 

4. Using all sources and your own knowledge, evaluate the process of European 
integration between 1945 and 1973. 

 

20 Marks 

TOTAL: 50 Marks 
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PART 2  

Structured Response – Compulsory Themes 

 

Answer all the following questions: 

 

 

1. Define the Brezhnev Doctrine. 
 
6 Marks 

 
 

2. Explain the role of external factors in the decolonisation process after 1945, using at 
least two specific examples. 
 

16 Marks 
 
 

3. Explain the main aspects of the rise of China’s power (1949-2000) and evaluate 
their relative importance. Your answer should be organized and based on 
specific knowledge. 

 
 

28 Marks 

 

 

                    TOTAL: 50 Marks 
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History Bac Paper 

 Marking scheme – General structure 

Example 
 

PART 1 

 
1. The first question will test understanding of a source or part of a source. 
 
If more than two marks are awarded for any part of question 1, the marking guidelines must 
recognise different levels of response.  
 

(10 marks) 
L1 = 0-4 marks 
A limited description of the cartoon  
 
L2 = 5-7 marks 
A good description of the main elements of the cartoon without context 
 
L3 = 8-10 marks 
A good description supported with contextual information 
 
If only the central message or the meaning of the symbols is explained, the maximum 
of marks given should be 6. 

 

1. Explain the message of the cartoon, Source A. 
In your answer you must refer to elements of the cartoon and provide historical 
context. 
   

                                                                              
                                                                              (10 marks) 

 
Indicative content:  

• The lady is Britannia (helmet, Union Jack bag) and the bus the EEC. 

• The European bus is arriving, Britannia is deciding whether or not to get on 

• Label “Imperial preference” – Britain is holding on to her colonies/commonwealth 

• “Last Bus” – one last chance for Britain to join the European project 

• “Rain” – it is better to be on the bus than to stand outside 

• Contextual information – eg. Britain has already shown herself unwilling to participate 
in European integration eg. by deciding not to join the ECSC 
 

   Other relevant points can be accepted  
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2. The second question will test analysis of sources through the comparison and 
contrast of two sources. 

 
(12 marks) 

If sources are discussed separately ‘end-on-end’ without explicit linkage award 5 marks 
maximum.  

1 similarity or 1 difference, max 4 marks 

Only similarities or differences max 6 marks 

For each additional relevant similarity or difference award two marks up to 10 marks 

 

A maximum of 12 points requires at least a direct and accurate comparison of 2 differences 
and 1 similarities (or the reverse) and a detailed analysis of the similarities and differences 

 _________________________________________________________________ 
 

2. Compare and contrast Sources C and D regarding the Treaties of Rome.  
        (It is important to focus on similarities and differences in the source content.) 

                                                                                          (12 marks) 

 
Indicative content:  
 
 
Similarities: 

• Both texts deal with the Treaty of Rome 

• The major importance of the treaties is emphasized: Adenauer speaks of "a great 
step forward in the policy of unification" and "of a great economic significance", L. 
Warlouzet of "the relaunching of the European Community". 

• The two texts indicate that it is important to unite because the countries cannot be 
isolated: Adenauer indicates that "the economy of a country of Europe relying only 
on its own resources could not prosper, the market of each country being too small." 
It is confirmed by Laurent Warlouzet «It promised a liberalisation of trade which was 
vital to France if it was to boost its economy and avoid isolation on the international 
stage.» 

• Both sources present the treaty positively and praise its economic and political 
benefits. 

 
Differences:  

• The first document gives a global meaning to the event: "our commitment" - the 

second focuses more specifically on institutional issues (supranational, 

intergovernmental). The historian Warlouzet emphasizes the ability of the Treaty of 

Rome to bridge supranationalism and intergovernmentalism 

 

• Source C takes a European approach while document D often speaks from the point 

of view of French decision-makers. 
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• Text C references the position of European states in the post-war global context: for 

the author, there is Europe and the rest of the world. The second text speaks rather 

about the differences between European countries: it references the divergence of 

opinions between Europeans. Warlouzet considers that the Treaty of Rome 

"relaunched" the process of European integration after the failure of the EDC. 

 
2. 3. The third question will test analysis of the utility of two sources with reference to 

their provenance and nature. It is important to focus on the value and reliability of 

the source. 

 
(8 marks) 

Only one source considered: maximum 4 marks 
 
Only strengths or weaknesses considered: maximum 6 marks  
 
 
For a maximum of 8 marks candidates must refer to both value and limitation of all both 
sources in their assessment. One well-made point about both value and limitation can be 
enough for each source but also allow multiple points to compensate.  

 
3. Assess the value and limitations of Source C and D in studying the construction 

of Europe in the 1950´s. (It is important to focus on the source value and reliability.) 

(8 marks) 
 
Source C 

Value 

• Primary source of the German Chancellor showing why he is in favor of integration 

• A key player, present at the negotiations and signing  

• Shows the chancellor's strong commitment to integration and the importance of 
economic aspects 

 
Limitations 

• Adenauer wrote his memoirs: it was an opportunity to justify himself, to highlight his 
actions. 

• He only indicates economic reasons for joining the EEC, whereas other reasons 
exist, such as the return of Germany to the concert of nations 

• He is not specific when he references the supposed advantages of the Treaty. 

 
Source D 

Value 

• It is a text by a French historian that allows the key issues of the time to be highlighted 
in a more complex way than Adenauer's text ("supranational, intergovernmental, 
liberal, organized") 

• The historian Warlouzet takes a critical look back at the ability of the Treaty of Rome 
to balance supranationalism and intergovernmentalism. 



 

2022-11-D-32-en-2 72/88 

• Document D is much more recent, a secondary source from 2008 written by a 
historian, thus subject to the criticism of his scientific community and to the 
perspective that allows one to appreciate the importance of an event. 

Limitations 

• It presents things from a French point of view; 

• the equivalent for other countries is missing 
 
Sources C and D Limitations  

• simple extracts, obviously incomplete and partial 

 

 
4. The fourth question will test synthesis of all sources and contextual knowledge 

related to Chapters B and/or Chapter C 

(20 marks) 
 

If only sources or own knowledge is used: maximum 14 marks 
 
For maximum 20 marks expect argument, synthesis of source material and own knowledge, 
as well as explicit references to the sources used and a direct answer to the question set.  

4. Using all four sources and your own knowledge, evaluate and explain the process 
of European integration between 1945 and 1973. 

(20 marks) 

Indicative content: 

From the sources: 

• Source A – The issue of whether Britain will join the European Project or not 

• Source B – Highlights communist opposition to the idea of common defence in 

Europe 

• Source C – Shows how the treaties were so important for the future of Europe 

• Source D – shows the complexity of the issues and positions 

From own knowledge:  

• European integration against the background of the Cold War 

• Re-constructing Europe after World War Two 

• Future enlargement and /or deeper integration 

• Opposition to the project from different sources at different times, for example 

communists, de Gaulle in the 1960’s, etc. 

• Three new member States in 1973: U.K., Ireland and Denmark 
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PART 2 

 
1. The first question will test selective factual recall through description and/or by 

definition. If more than two marks are awarded for any part of question 1, the 

marking guidelines must recognise different levels of response. 

(6 marks) 

 
L1 = 0-2 marks 
This answer is characterized by vague basic knowledge, little precise factual support, 
significant brevity and possible factual inaccuracy. 
 
L2 = 3-4 marks 
This answer is characterized by good knowledge, some precise factual support (names, 
places, dates etc.) and accuracy. 
 
L3 = 5-6 marks 
This answer is characterized by excellent knowledge, multiple examples of precise factual 
support and accuracy. An award of 6 marks does not mean that the answer is flawless. 
___________________________________________________________________ 
 

1. Define the Brezhnev Doctrine. 

(6 marks) 

Indicative content: 

• Named after Leonid Brezhnev, secretary of the communist party of the USSR from 
1964 to 1982 

• Limited autonomy of the communist countries 

• Each Communist Party responsible for communism in his country and in the whole 
world 

• Right to interfere with the internal politics of another communist country if it 
deviates from communism 

• This intervention may be military 

• Also called « theory of limited sovereignty » 

• Used to justify interventions in Czechoslovakia (1968) and Afghanistan (1979) 
 

Example of answer: 
 
This example is provided in order to show that a short answer can fully address the question: 

« The Brezhnev Doctrine was a statement of foreign policy whereby if any satellite state of 
the USSR tried to break away or threaten socialist rule, the USSR and Warsaw Pact 
countries could intervene to prevent this from happening. This means that the satellite states 
only had limited sovereignty. This theory was used to justify the intervention in 
Czechoslovakia (1968). » 
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2. The second question will test factual recall and explanation.                                                                       
 

(16 marks) 
L1 = 0-5 marks 
This answer is characterized by vague basic knowledge, no factual support, significant 
brevity, incoherence and factual inaccuracy. 
 
L2 = 6-9 marks 
This answer provides a single explanatory factor that is explained or multiple factors that are 
not explained.  This answer is characterized by some understanding, but little or no factual 
support (names, places, dates etc.); the answer is likely to lack coherence and accuracy. 
 
L3 = 10-13 marks 
This answer provides multiple explanatory factors each of which is explained. This answer 
is characterized by good understanding, and some precise factual support (names, places, 
dates etc.); the better answer in this range is likely to be coherent and historically accurate. 
 
L4 = 14-16 marks 
This answer provides a wider range of multiple explanatory factors, each of which is 
thoroughly explained. This answer is characterized by very good or excellent understanding 
and a wide range of precise factual support (names, places, dates etc.) In addition, this 
answer might provide coherence through broader and/or thematic factors. An award of 16 
marks does not mean that the answer is flawless but that little extra might be expected given 
the constraints of time. 

_______________________________________________________________ 

2. Explain the role of external factors in the decolonisation process after 1945, using 
at least two specific examples. 

 
(16 marks) 

Indicative content: 

• World War Two was fought in the name of independence (eg: the Atlantic Charter 

1941). There were many soldiers from the colonies fighting for this idea 

• The old imperial countries like France and Britain were weaker after the war 

especially economically and couldn’t afford to maintain all their colonies 

• The rise of left wing ideology in Western Europe after World War Two led to anti-

imperialist governments eg: Atlee’s Labour Party in Britain  

• The role of the super powers in the Cold War. Both were ideologically opposed to 

imperialism 

• The role of the United Nations  

• The Bandung Conference (1955) and the role of non-aligned countries 

• Domino/Ripple effect – eg: independence for Vietnam (1954) inspired independence 

movements in other countries eg: Algeria   

Other relevant points are acceptable  
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3. The third question assesses the mastery of knowledge, the ability to explain and 

evaluate approaches and interpretations of historical issues and events. 

(28 marks) 
 
Note: If a student only provides one case study, maximum 19 marks. Two or more case 
studies, up to 28 marks using the grid for guidance. 

 

 

3. Explain the main aspects of the rise of China’s power (1949-2000) and evaluate their 

relative importance. Your answer should be organized and based on specific 

knowledge. 

(28 marks) 

See generic Evaluative Written Response for more details. 
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Part 2 Question 3 - Evaluative Written Response Assessment Grid 

MARKS KNOWLEDGE AND UNDERSTANDING CONCEPTS CAPABILITIES 

28 Outstanding performance. It fully meets the requirements of the question. This does not mean that the performance is flawless but it 
implies that no fault can be found with the work other than very minor errors. The work displays evidence of independent thinking allied 

with excellent historical knowledge and analytical skills. 

26-27 Wide range of knowledge. Accurate, 
relevant, organised. Deep understanding of 
historical context. 

Evaluation of different motivations and 
interpretations. Very good grasp of the 
concepts relevant to the question. A wide 
perspective. 

Coherent, logical, critical arguments. 
Perceptive historical evaluations. 

23-25 Accurate, relevant and largely organised. 
Most issues addressed. Good 
understanding of historical context. 

Good understanding of the concepts 
relevant to the question. 

Well developed, structured and logical 
arguments. Sound historical judgements. 

20-22 Mostly accurate and relevant: 
Either: - a good body of evidence with only 
partial analysis,  
Or: - a coherent argument with incomplete 
evidence. 

Reasonable understanding of the relevant 
concepts. A historical perspective. 

Some structure and analysis addressed to the 
question. 
Either: - a coherent argument with only partial 
evidence,  
Or: - partial analysis with a wide range of 
evidence. 

18-19 Enough accurate and relevant knowledge, 
with some errors and/or omissions. 

Familiarity with basic ideas. Some 
historical perspective. 

Question addressed only partially or implicitly. 
More descriptive than analytical or may 
present argument based on insufficient 
evidence. 

16  
-17 

Basic facts displayed but too many errors 
and irrelevant material. 

Awareness of basic ideas but 
misunderstandings. 

Simple narrative or description without 
conclusion. Little attention is paid to the 
question. 

11-15 Some knowledge but major 
errors/omissions. 

Confusion over basic concepts and ideas. Refers vaguely to the general topic but little 
organisation and argument 

1-10 A jumble of facts, error-filled, incoherent. Confused and narrow. Isolated facts or generalisations. Barely 
approaches the question or topic. 

0 Answer not attempted. Answer not attempted. Answer not attempted. 

 

Use the Knowledge and Understanding column as the first point of reference and the other columns as a further guide for the mark. 
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6.2 Baccalaureate Oral Examination 

6.2.1 GUIDELINES FOR THE PREPARATION OF TOPICS FOR THE BACCALAUREATE ORAL 
EXAMINATION FOR HISTORY 2 PERIODS AND HISTORY 4 PERIODS 
 
Table of content 
 

1. Structure of the exam 
2. Template for the list of subjects/topics for 4 period History 
3. Template for the list of subjects/topics for 2 period History 
4. Grid to verify the topics of the exam 
5. An example of a list of themes and subjects for 2 period History  
6. An example of an oral exam for 4 period History  
7. An example of an oral exam for 2 period History  

 
Structure of the oral exam for the History Baccalaureate and the preparation of subjects 

 
The oral examination lasts twenty minutes. The candidates select a subject at random twenty 
minutes before the oral presentation of the exam and have twenty minutes to prepare their subject 
in a specific room. 
 
The oral examination topic is an explanation of documents based on the s7 programme but also 
takes into account knowledge and skills acquired during s6. The topics should cover all the themes 
of the programme. 
 
Each topic comprises a minimum of two and a maximum of three documents, of which either one 
or two are written. The documents should give different points of view. 
 
The total word count for the text documents should not exceed 500 words. The lines of the text 
should be numbered. 
 
The sources of the documents should be clearly identified, pictorial sources should not be altered 
and any text written in a foreign language in the image should be translated in the notes. 
 
The topics must be presented according to the layout template provided below. 
There are either three or four questions.  They allow the students to show their mastery of all the 
skills indicated in the attainment descriptors and in the evaluation grid of the oral examination 
for s7 2 period History and s7 4 period of History: 

- Knowledge and understanding 
- Reuse of knowledge and interpretation  
- Synthesis and evaluation 
- Historical methods and communication skills 

 
The information specific to the four-period option are in italics in the attainment descriptors and 
in the evaluation grid for the oral examination. 
 
This evaluation grid is used by all the teachers during the oral examination of the Baccalaureate. 
 
Errors in expression will not be taken into account in the oral examination as long as they do not 
impede understanding the student.  
 
The following grid allows teachers to check the conformity of their proposals 
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BACCALAUREATE ORAL YEAR  

 
 

 
LIST OF THE THEMES AND THE TOPICS 

Fill in the subject headings. It is possible to have several topics per theme, but try to cover the entirety 
of the programme. 

Chapter A: The Cold War (1945-1991) and the New International Relations in Europe and in the 
World 

1) Title of the topic 1 
2) Title of the topic 2 

 
Chapter B: Division and Construction of Europe 

3) Title of the topic 3 
4) Title of the Topic 4 

 
Chapter C: Socio-Economic and Socio-Cultural Evolution in Europe after 1945 

5) Title of the Topic 5  

Chapter D: Decolonisation and its Consequences 
6) Title of Topic 6  

Chapter E: China since 1949 
7) Title of Topic 7  

 
 
  

4 period HISTORY 
LANGUAGE: 
English 

TEACHER: XXXX Number of topics:  XX   

 
EUROPEAN SCHOOL XXXX 
EUROPEAN SCHOOL  
EUROPÄISCHE SCHULE  
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BACCALAUREATE ORAL YEAR 

 
 

LIST OF THE THEMES AND THE TOPICS 

Fill in the subject headings. It is possible to have several topics per theme, but try to cover the entirety 
of the programme. 

Chapter A: Europe and the World during the Cold War (1945-1991) 
1) Title of the topic 1 
2) Title of the topic 2 

 
Chapter B: Division and Construction of Europe 

3) Title of the topic 3 
4) Title of the topic 4 

 
Chapter C: The Socio-Economic and Socio-Cultural Evolution in Europe since 1945 

5) Title of the topic 5 

 
Chapter D: Decolonisation and its Consequences 

6) Title of the topic 6  

 
Chapter E: Mandatory: One Chapter to Choose From 
Contemporary Democracy (1991-2010) 
International relationships in the Near and Middle East since 1945 
China since 1949 
National contemporary History  

7) Title of the Topic 7 

Not mandatory: If the teacher has covered 2 optional subjects during the year and wishes the second 

to be assessed, it is possible to add.  
 
Chapter F: To Choose from… 
Contemporary Democracy (1991-2010) 
International Relations in the Near and Middle East since 1945 
China since 1949 
National contemporary History  

8) Title of the Topic 7 

2 period HISTORY 
LANGUAGE: 
English 

TEACHER: XXXX Number of topics:  XX   

 

EUROPEAN SCHOOL XXXX 
EUROPEAN SCHOOL  
EUROPÄISCHE SCHULE  
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VERIFICATION OF HISTORY ORAL 
EXAMINATION PROPOSALS 

Part reserved for quality assurance feedback 

School and teacher:  

PRESENTATION  

 Each teacher presents the topics in one and the 

same file 

 The topic uses the layout template provided 

 The reproduction quality is appropriate for an 

official exam topic 

 Use Arial 12 as the font and size 

 

RESPECT OF SYLLABUS  

 The topics cover the whole course where it is 

possible. 

 A list of topics per theme is provided and placed 

on the first page of the file of topics 

 

DOCUMENTS 

 2 documents minimum, 3 maximum 

 1 or 2 texts with a maximum of 500 words  

 The precise source is indicated: title, author, the 

occupation of the author if necessary, 

nationality, source, date and place of publication  

 The documents are numbered  

 The lines of the text are numbered  

 Pictorial documents are not altered  

 The documents present different points of view 

 

LANGUAGE LEVEL 

 The level of the language of the documents is 

understandable for L2 students 

 Any passages in a foreign language are 

translated in the notes 

 

QUESTIONS  

 There are a minimum of 3 questions and a 

maximum of 4 questions 

 The questions are clear and are well-formulated 

 The questions enable the students to show their 

mastery of history skills as indicated in the 

attainment descriptors and in the evaluation 

grid for 2P and 4P oral topics 

 The questions are not limited to presentation of 

knowledge 

 The topics for 4P History additionally assess the 

competences indicated in italics in the 

evaluation grid for oral exams 

 

 



 

2022-11-D-32-en-2  81/88 

 
 

 
 

 
 

BACCALAUREATE ORAL 20.. 
 

 

 
LIST OF THEMES AND TOPICS (example) 

Chapter A: Europe and the World during the Cold War (1945-1991) 

1) The Marshall Plan 
2) The End of the Cold War  

 
Chapter B: Division and Construction of Europe 

3) Berlin as a Symbol of Division 
4) The Logic of European Integration since 1950 

 
Chapter C: The Socio-Economic and Socio-Cultural Evolution in Europe since 1945 

5) Social Changes in Europe during the 1970´s  

 
Chapter D: Decolonisation and its Consequences 

6) The Origins and Modalities of Decolonisation 

 
Chapter E: One Chapter to choose from 
Contemporary democracy (1991-2010+) 
International relationships in the Near and Middle East since 1945 
China since 1949 
National contemporary History 
 

7) The Opening of China 

 
No optional Chapter F 
 
 
  

2 period HISTORY   
LANGUAGE: 
English 

TEACHER: XXXX Number of topics: 8     

 
EUROPEAN SCHOOL XXXX 
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BACCALAUREAT ORAL 20XX 
 

 
 

Theme from the syllabus: Chapter B: Divisions and Construction of Europe 
A stage in European Construction: The Coal and Steel Community (ECSC)  

  
QUESTIONS:  

1. Explain the meaning of the cartoon (Handout B). 
 

2. Compare and compare the points of view expressed in documents A and B on the subject of 
the construction of a united Europe. 
 
 

3. Evaluate the usefulness and reliability of documents A and B for understanding the 
construction of Europe from 1950. 
 

4. Based on the documents and your knowledge, explain the importance of the debates of the 
1950s for the construction of Europe. 

 
 
DOCUMENTS  
Document A. Robert Schuman, French Minister of Foreign Affairs launching the ECSC, 
Schuman Declaration, 9 May 1950 (extracts). 
 
World peace cannot be safeguarded without the making of creative efforts proportionate to the 
dangers which threaten it. The contribution which an organized and living Europe can bring to 
civilization is indispensable to the maintenance of peaceful relations. In taking upon herself for more 
than 20 years the role of champion of a united Europe, France has always had as her essential aim 
the service of peace. A united Europe was not achieved and we had war. 5 
Europe will not be made all at once, or according to a single plan. It will be built through concrete 
achievements which first create a de facto solidarity. The coming together of the nations of Europe 
requires the elimination of the age-old opposition of France and Germany.  (…) The French 
Government proposes that Franco-German production of coal and steel as a whole be placed under 
a common High Authority, within the framework of an organization open to the participation of the 10 
other countries of Europe. The pooling of coal and steel production should immediately provide for 
the setting up of common foundations for economic development as a first step in the federation of 
Europe, and will change the destinies of those regions which have long been devoted to the 
manufacture of munitions of war, of which they have been the most constant victims. 

 15 
Source: https://europa.eu/ european-union/about-eu/symbols/europe-day/schuman-declaration_en consulted on 1/09/2020  

4 period HISTORY 
LANGUAGE: 
English 

TEACHER: XXXX TOPIC N°  8 

 
ECOLE EUROPEENNE DE XXXX 
EUROPEAN SCHOOL  
EUROPÄISCHE SCHULE  
 

https://europa.eu/european-union/about-eu/symbols/europe-day/schuman-declaration_fr
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Document B.  
 
The setting up of the ECSC as seen by the American cartoonist Herblock, 25 March 1951, 
Washington Post 

 
Source:  
https://www.cvce.eu/en/obj/cartoon_by_herblock_on_the_future_establishment_of_a_european_coal_and_steel_co
mmunity_25_march_1951-en-65c1e798-516d-4613-a22e-3e97f42569b4.html , consulted 1 March 2019 

 

 
  

- 
  

https://www.cvce.eu/en/obj/cartoon_by_herblock_on_the_future_establishment_of_a_european_coal_and_steel_community_25_march_1951-en-65c1e798-516d-4613-a22e-3e97f42569b4.html
https://www.cvce.eu/en/obj/cartoon_by_herblock_on_the_future_establishment_of_a_european_coal_and_steel_community_25_march_1951-en-65c1e798-516d-4613-a22e-3e97f42569b4.html
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 BACCALAUREATE ORAL 20XX 

 

 
 

 
Theme from the syllabus: Chapter B: Divisions and Construction of Europe 

Topic: The Prague Spring (1968) 
QUESTIONS  

1. Present, describe and then explain document A. 
 

2. Compare documents A and B to identify points of view in relation to the events that took 
place in Prague in 1968. 

 
3. Using documents A and B and using your knowledge, present the “Prague Spring” and 

explain how the Soviet Union responded to it, referring to the “Brezhnev doctrine”. 
 
 

 
 
DOCUMENTS  
Document A. Cartoon from 1968 by the German-Dutch cartoonist Fritz Behrendt about the 
suppression of the Prague Spring. (presumably published in the newspaper “de Telegraf”, 
Amsterdam)  

 

 

 

 

 

 

 

 

 

Caption: “A blow against imperialism” 

On the flower “DUBČEK, COMMUNISM, HUMAN.” 

Source : Site Internet du Centre Virtuel de la Connaissance sur l'Europe : 
https://www.cvce.eu/en/obj/cartoon_by_behrendt_on_the_invasion_of_czechoslovakia_1968-en-5ad12c92-6faa-
4aae-8618-e2c83d87663e.html  
 

2 period HISTORY 
LANGUAGE: 
English 

TEACHER: XXXX TOPIC N° 3 

 

ECOLE EUROPEENNE DE XXXX 
EUROPEAN SCHOOL  
EUROPÄISCHE SCHULE  

https://www.cvce.eu/en/obj/cartoon_by_behrendt_on_the_invasion_of_czechoslovakia_1968-en-5ad12c92-6faa-4aae-8618-e2c83d87663e.html
https://www.cvce.eu/en/obj/cartoon_by_behrendt_on_the_invasion_of_czechoslovakia_1968-en-5ad12c92-6faa-4aae-8618-e2c83d87663e.html
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Document B. Extract from an article about the Brezhnev Doctrine, published in the newspaper, Pravda 
(Moscow), 25 September 1968. 

Pravda is a daily Soviet newspaper which was the official organ of the Central Committee of the 
Communist Party of the USSR (1922-1991) 
 
The people of the socialist countries and the communist parties undoubtedly have and must have 
freedom for determining the path of development of their own countries. However, none of the 
decisions should damage either socialism in their country or the vital interests of the other socialist 
countries or the whole world workers movement which is leading the struggle for socialism. This 
means that every communist party is responsible not only to its own people but to every socialist 5 
country and to the whole communist movement also. Those who forget this and stress only the self-
dependence and independence of communist parties fall into the trap of one-sidedness by shirking 
their international duties ... 
This, according to the words of Lenin, a man living in society cannot be free in this society,  
a socialist country, a member of a socialist community with other states, cannot be free of the 10 
common interests of this community.  The sovereignty of each socialist country should not be 
opposed to the interests of the socialist world, of the worldwide revolutionary movement. 
The weakening of any of the links in the world system of socialism directly affects all the socialist 
countries which cannot look indifferently upon it”. 
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Part of the 
exam 

and weighting  
 

Competence evaluated Attainment descriptors 
What the candidate shows 

Part of 
the 

exam 
and 

weighti
ng  

Note  

1st part:  
Knowledge 
and 
understanding 
25 marks 

Deploy relevant, detailed 
and in-depth knowledge.  
 
Select relevant information 
from one or more 
documents 
 
Understand a historic event 
in context 
 
Demonstrate 

understanding of historic 

processes: causes and 

consequences, change 

and continuity…. 

Excellent range of knowledge.  Excellent understanding of historical context and processes.  Accurate, 

relevant, organised detailed and in-depth deployment of knowledge. 
23-25  

Very good range of knowledge.  Very good understanding of historical context and processes.  Nearly 

always accurate, relevant, organised and either detailed or in-depth deployment of knowledge. 
20-22 

Good range of knowledge.  Good understanding of historical context and processes.  Mostly accurate, 

relevant, detailed and organised deployment of knowledge. 
18-19 

Satisfactory. A range of knowledge.  Some understanding of historical context and processes.  

Reasonably accurate, relevant, detailed, organised deployment of knowledge.  
15-17 

Sufficient. Basic knowledge.  Basic understanding of historical context and processes at s6 level.  Some 

accurate, relevant, organised deployment of knowledge. 
13-14 

Insufficient. Little / limited knowledge but major errors/omissions.  Confused deployment of knowledge.  

Difficulty understanding of even basic historical processes. 
8-12 

Fail. Very poor knowledge. Unable to understand even basic historical processes.  0-7 

2nd part:  
Use of 
knowledge and 
interpretation  
25 marks 

Select and classify 
arguments  
 
Identify points of view and 
interpretations 
 
Use historical knowledge as 
evidence.  
Awareness that events in 
history have multiple 
explanations 

Excellent application of historical knowledge as evidence.  Excellent ability to compare and contrast 

sources.  Clearly substantiated conclusions showing strong awareness that events in the past have 

multiple explanations.  Excellent awareness of the different approaches to, and interpretations of historical 

issues and events. 

23-25  

Very good application of historical knowledge as evidence.  Very good ability to compare and contrast 

sources. Substantiated conclusions showing awareness that events in the past have multiple 

explanations. Very good awareness of the different approaches to, and interpretations of, historical issues 

and events. 

20-22 

Good application of historical knowledge as evidence.  Good ability to compare and contrast sources.  

Produce conclusions showing awareness that events in the past have multiple explanations.  Good 

awareness of the different approaches to, and interpretations of, historical issues and events. 

18-19 

Marking grid for the Baccalaureate Oral examination in 2 period History and 4 period History  
History Oral Examination–European School ____________________Date _____________ Name of the candidate_____________________ 

School ____________________Date _____________ Name of the candidate_____________________ 
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15 

 
Deploy different 
approaches and 
interpretations of 
historical questions and 
events 
 

Satisfactory.  Able to deploy historical knowledge as evidence.  Able to compare and contrast sources 

and produce conclusions showing some awareness that events in the past have multiple explanations.  

Reasonable awareness of the different approaches to, and interpretations of, historical issues and events. 

15-17 

Sufficient. Able to apply basic historical knowledge as evidence.  Able to compare and contrast sources 

and produce basic conclusions.  Some awareness of the different approaches to, and interpretations of, 

historical issues and events. 

13-14 

Insufficient. Significant difficulties in applying historical knowledge as evidence. Difficulties in comparing 

and contrasting sources and producing conclusions. 
8-12 

Fail. Unable to apply basis historical knowledge as evidence. Unable to compare and contrast sources 

and produce conclusions. 
0-7 

3rd part:  
Synthesis and 
evaluation 
25 marks 
 

Know how to differentiate 
between sources: primary 
and secondary and their 
nature 
 
Know how to evaluate the 
sources and recognise the 
subjective nature of history 
sources 
 
Synthesise elements from 
both historical sources and 
background knowledge 
 
Evaluate the different 

approaches to and 

interpretations of 

historical issues and 

events.  

Excellent evaluation of source utility. Excellent synthesis of evidence from both historical sources and 

background knowledge. Excellent evaluation of the different approaches to, and interpretations of, 

historical issues and events. 

23-25  

Very good evaluation of source utility. Very good synthesis of evidence from both historical sources and 

background knowledge. Very good evaluation of the different approaches to and interpretations of 

historical issues and events. 

20-22 

Good evaluation of source utility. Good synthesis of evidence from both historical sources and 

background knowledge. Good evaluation of the different approaches to and interpretations of historical 

issues and events. 

18-19 

Satisfactory evaluation of source utility. Satisfactory synthesis of evidence from both historical sources 

and background knowledge. The student shows reasonable ability to evaluate different approaches to, 

and interpretations of historical issues and events. 

15-17 

Sufficient. Basic evaluation of source utility. Basic synthesis of evidence from both historical sources and 

background knowledge. Some evaluation of different approaches to, and interpretations of, historical 

issues and events. 

13-14 

Insufficient. Significant difficulty in evaluating source utility and synthesizing evidence. Difficulties in 

evaluating different approaches to and interpretations of, historical issues and events.  
8-12 

Fail. Unable to evaluate source utility and synthesize evidence. Unable to evaluate different approaches 

to, and interpretations of, historical issues and events. 
0-7 
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Examiner 1 (signature) _________________________________ Mark 1 : _____________ 

Examiner 2 (signature) _________________________________ Mark 2 : _____________ 

Final mark ________________ 

(specific information for the 4 periods option is in italics) 

4th part: 
History 
communicatio
n skills 
25 marks 

Present organised answers 
 
Present balanced, coherent 
and focused historical 
explanations taking multiple 
factors into account  
 
Produce in-depth and 
evaluative analysis of 
historical issues and 
events 
 
 

Excellent. Balanced, coherent and focused historical explanations. Excellent ability to produce in-depth 

and evaluative oral analysis of historical issues and events.  
23-25  

Very good Developed, structured logical arguments. Very good ability to produce in-depth and evaluative 

analysis of historical issues and events.  
20-22 

Good. Balanced and focused historical arguments. Good ability to produce in-depth and evaluative 

analysis of historical issues and events in depth.  
18-19 

Satisfactory. Able to produce historical explanation. The student is able to produce in-depth and 

evaluative analysis of historical issues and events.  
15-17 

Sufficient. Basic ability to produce historical explanation. Some ability to produce in-depth and evaluative 

analysis of historical issues and events.   
13-14 

Insufficient. Significant difficulties in producing historical explanation and in giving in-depth and 

evaluative answers 
8-12 

Fail. Unable to produce historical explanation and to evaluate 0-7 

Total marks 

/100 

    


